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Executive Summary

Finally, in light of the outcomes of the study, a general framework is de-
veloped for designing accreditation and quality assurance systems of teacher
preparation programs in the Arab countries. The approach of “fitness for purpose”
has been considered because it was adopted in several frameworks that were
previously proposed. Such framework did not be applied perhaps due to being
unified frameworks for all Arab countries despite their diverse nature socially, po-
litically, and developmentally. The framework developed in this study built on three
international experiences: the framework of the National Academy of Education
in America, the framework of the International Institute for Educational Planning,
and the framework of the international discussion group for the accreditation of
medical education programs. The proposed framework adopted a set of design
principles that allow each Arab country to design its own framework according to
its national context. The principles include the following: achieving accountability
at the lowest possible cost, ensuring transparency in all accreditation activities,
ensuring comparability between teacher preparation programs, responding to the
diversity of teacher preparation programs, the applicability of self-regulation by
teacher preparation program institutions whenever possible, keeping pace with
contemporary developments in teacher preparation programs, building on the
commonality between the systems for accrediting teacher preparation programs
around the world, and considering the results of analyzing the local context of
teacher preparation in the country. The contents of the design of the framework
included three areas comprising seventeen elements. The first area is the gov-
ernance of the quality assurance and accreditation system, and it includes the
following five elements: the affiliation of the quality assurance agency, the author-
ity of the accreditation body, the purpose of the accreditation body, the approach
to accreditation and quality assurance, the flexibility of the accreditation process.
The second area is the accreditation criteria, and it includes the criteria focus
scope. The third area is the process of the quality assurance and accreditation,
and it includes the following eleven elements: the focus of the accreditation pro-
cess, the eligibility for accreditation, the preparation of the self-assessment study,
the evaluation of the self-assessment study, the formation of the field visit team,
the external evaluation, the accreditation report, the decision of the accreditation
body, accreditation costs, the appeal process, and the accreditation cycle or du-
ration.
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Accreditation of Teacher Preparation Programs in Arab Countries

The findings of the comparison and analysis of the experiences of the Arab
countries indicated that the accreditation has brought many benefits to teacher
preparation programs, topped by establishing a clear vision for teacher prepa-
ration programs, including: defining strategic directions, developing conceptual
frameworks that contribute to the coherence of teacher preparation programs,
conducting reviews of the programs based on solid scientific foundations, and
developing substantive policies to meet the accreditation requirements. Such re-
quirements include: agree on clear vision, mission and goals which should be
periodically reviewed; prepare and apply an evaluation system for learning out-
comes; reformulate practicum programs; ensure transformation from traditional
to active teaching; orientation to teamwork; provide; sustainable professional de-
velopment for faculty staff; and improve the reputation of teacher preparation pro-
grams. On the other hand, it is found that there are a set of directions/ tensions
that prevail in the accreditation of teacher preparation programs in the Arab coun-
tries, topped by: national or international accreditation, institutional or profession-
al accreditation, authentic or superficial self-assessment, traditional or modern
preparation, passing the exam or a long-term benefit (continuous improvement),
a culture of professional traditions or a culture of the evidence, and individual
or team work. Accordingly, the study calls upon individuals in charge of teacher
preparation programs in the Arab countries to make suitable choices about these
directions or to address those tensions based on their local contexts and national
circumstances, because any decision in this regard will either negatively or posi-
tively affect teacher preparation programs in the Arab countries.

6



Executive Summary

As for the duration of accreditation, it is found that it ranges from three years,
as in England, to seven years, as in India. It turns out also that the cost of accred-
itation is paid by the concerned colleges of teacher preparation or borne by the
central government. Finally, with regard to the teaching profession licensing, the
policies of these countries vary; some require graduates of teacher preparation
programs to undergo the teaching profession license test, such as the United
States, some require only a university qualification in teaching education, such
as India and Brazil, some require obtaining a qualification from an accredited
college, such as England, while others consider that teacher preparation pro-
grams should subiject to strict quality assurance procedures to provide graduates
qualified to enter the profession, such as in Singapore, Finland and Ontario. In
England, a student teacher who does not have a qualified teacher status or an
equivalent is not allowed to teach in its schools.

The results of international experiences indicate also that quality assur-
ance and accreditation systems of teacher preparation programs share a set of
characteristics: the preparation of accreditation standards, the preparation of a
self-evaluation study, formation of a field visit team and carrying out the evalu-
ation process, and the issuance of the final decision by the accreditation body.
However, these systems are characterized also by a set of different directions/
tensions based on each country, including:

the Nature of
the Accreditation
body
(governmental/

independent)

the Accreditation
Approach
(compliance/
continuous

improvement)

Accreditation
Standards
(institutional/

professional)

Accreditation

Duration

(long/ short)

Accreditation
Costs
(fees/ free)
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Accreditation of Teacher Preparation Programs in Arab Countries

The findings indicated that the high-performing teacher education systems
in international studies have subjected their teacher preparation systems to strict
procedures to ensure their quality and fulfilment of accreditation standards. It
is also found that there are diverse accreditation and quality assurance sys-
tems; some are affiliations of governmental agencies (i.e., in England), some
are semi-governmental agencies (i.e., in Finland and Ontario), while others are
independent agencies (i.e., in the United States). Further, high-performing coun-
tries are found to be keen to set solid standards for the teaching profession. Such
standards have two functions:

J U

serve as a common framework form the basis of teaching licensing examina-
that guides the curricula of teacher tions that graduates of teacher preparation
preparation programs programs must go through when applying
for the teaching profession

Comparisons related to the standards of the teaching profession also indi-
cated that countries with high educational performance, especially those applying
professional accreditation, link accreditation with professional standards of teach-
ing, while those that have institutional accreditation beside some arrangements
for accrediting teacher preparation programs are not keen on that connection.

Comparisons of types of standards of quality assurance (accreditation and
auditing) indicated that the standards are almost similar, with slight differences,
and they mostly include the following: student teachers standard, program stand-
ards, field training /practicum standards, quality assurance and continuous im-
provement standards, assessment of student teachers’ learning standards, gov-
ernance standards, and facilities standards. However, the type of standards is
based on the nature of the accreditation system of teacher preparation programs.
If the system focuses on compliance, the standards focus on standards of mini-
mum inputs and processes, if the system focuses on compliance and continuous
improvement, the standards integrate input, process, and outcome standards,
finally, if the system focuses on continuous improvement, the standards focus on
the outcome standards and allow flexibility for creativity and innovation.
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Executive Summary

Accordingly, the following Arab countries were identified: the United Arab
Emirates, the Kingdom of Saudi Arabia, the Sultanate of Oman, the Hashemite
Kingdom of Jordan, the Republic of Lebanon, the Arab Republic of Egypt, the
Kingdom of Morocco, and the Republic of Yemen.

A field study is conducted with the aim of describing and analyzing the cur-
rent status of the accreditation of teacher preparation programs in several Arab
countries. Themes that cover most aspects of the accreditation of teacher prepa-
ration programs were identified to build a questionnaire for collecting the neces-
sary information to describe Arab countries experiences in this field, benefiting
from previous relevant studies and experiences. Due to the variances of Arab
countries’ experiences in accrediting teacher preparation programs, two different
questionnaires were designed; one for the Arab countries that their teacher ed-
ucation programs obtained international accreditation/ recognition and the other
for the Arab countries that their teacher education programs obtained national
accreditation.
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Accreditation of Teacher Preparation Programs in Arab Countries

The previous phase resulted in a number of research decisions that defined
the research path in the following steps of the research study, which are: First,
selecting eight international experiences in the field of accreditation of teacher
preparation programs. Second, identifying the aspects of benchmarking with the
international experiences in accrediting teacher preparation programs. Third, ex-
tracting important ideas and useful insights that can be applied in the Arab States
to guide the proposals for the development of a framework on designing accred-
itation and quality assurance systems for teacher preparation programs in the
Arab states. Accordingly, the aspects of benchmarking and analysis of accredita-
tion systems were identified as follows:

the history of quality the governance of quality

assurance and accreditation | | assurance and accreditation

eligibility for accreditation the procedures of quality teachers/ teaching

assurance and accreditation standards

L the role of evidence in the the duration/ period of
accreditation standards
accreditation process accreditation
cost of accreditation licensing to teach

In the second phase, the international experiences were selected according
to a set of criteria: geographical representation, economic competitiveness, edu-
cational context, and the variety of teacher preparation experiences. The select-
ed benchmark countries are the United States of America, England (in the United
Kingdom), the Republic of Singapore, Finland, Australia, Ontario (in Canada),
the Republic of India, and the Republic of Brazil. As for the sample of the Arab
countries, the colleges of education were selected according to the following
criteria: the geographical representation, the representation of the educational
trends prevailing in the Arab countries, and the representation of the two types of
accreditations or recognition: national or international.

2



Executive Summary

Accreditation of Teacher Preparation Programs

in Arab Countries

The study on the Accreditation of Teacher Preparation Programs in Arab
countries aims at identifying the current status of the quality assurance and ac-
creditation of teacher preparation programs in colleges of education at the re-
gional and international levels. Furthermore, it strives for identifying the gaps in
the current practices of teacher education accreditation in the Arab countries in
the light of the current practices and global experiences. Subsequently, develop-
ing a guiding framework for designing accreditation systems for teacher educa-
tion programs in the Arab countries.

To achieve the objectives of this study, the comparative analytical descriptive
methodology was used to identify and deeply analyze the problem of the study.
This methodology was applied in two phases: In the first phase; the researchers
conducted an in-depth literature review of studies and reports concerned with
evaluating the quality assurance and accreditation systems of teacher prepa-
ration programs in several developed countries, especially those countries that
were studied by international reports, such as, reports of the Organization for
Economic Cooperation and Development (OECD) and reports of the Europe-
an Commission (EC); reports of professional organizations, such as, the Coun-
cil for Accreditation of Educator Preparation (CAEP) and the Australian Institute
for Teaching and School Leadership (AITSL); and research reports of significant
scholars in this field, such as, Linda Darling-Hammond, Marilyn Cochran-Smith,
Michael Fullan, Kenneth Zeichner, and other thinkers and researchers in teacher
preparation and evaluation of teacher preparation programs. On the other hand,
a number of quality assurance and accreditation frameworks for higher education
institutions and programs have been studied and analyzed, to form an appropri-
ate background for the design of the proposed framework that the current study
seeks to reach.
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