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Abstract: The aim of this study was twofold: to examine the effect of 

using controversial issues strategy on the achievement of the 7
th

 grade 

students in national and civic education subject, and to examine the 

effect of the gender variable on the achievement of students who were 

taught by controversial Issues. 

The sample consisted of 93 male and female students in Amman. 

The students were divided randomly into two groups: Experimental 

group consisted of 47 male and female students who were subjected to 

learning through controversial issues strategy, and the control group 

consisted of 46 male and female students who were subjected to 

learning through traditional method. 

To fulfill the purpose of this study, two tools were used: 1- 

Controversial issues, and 2- Achievement test. Both tools enjoyed 

reasonable ratios in terms of validity and reliability. 

The results showed statistically significant differences on the 

achievement tests between the two groups, and no statistically 

significant differences on the achievement test of the 7
th

 grade students 

who were taught by controversial issues due to the gender variable. 
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