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EFFECTIVENESS OF AN EDUCATIONAL KIT IN DEVELOPING 

COUNTING COMPETENCIES OF PRESCHOOL CHILDREN
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Abstract: This study aimed at testing the effectiveness of a story telling – based 

educational kit in improving counting competencies of preschool children. It aimed also at 

investigating the view points of participating teachers about the usefulness of the kit. The 

educational kit was implemented for two academic years in one kindergarten in Al-Ain City, 

United Arab Emirates. The performance of 30 randomly selected children from those enrolled 

in this kindergarten (experimental group) was compared to that of the same number of children 

selected randomly from another equivalent kindergarten (control group). Data were collected 

from children through a 16-item test administered by the means of individual interviews. The 

eleven participating teachers (experimental group) were also interviewed individually. Results 

revealed the superiority of experimental children over the control children in 4 competencies: 

object counting, ordering numbers, comparing quantities, and production of sets. There was no 

significant difference, however, in oral counting. Teacher interviews revealed many advantages 

of the educational kit which will be discussed in the paper. 

Keywords: Educational kit, counting competences, preschool children. 

 

 

 


