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The purpose of this study was to investigate Omani physical education teachers’ (pre-service
and in-service) beliefs about the characteristics and roles of physical education teachers in Omani
schools. Interviews were used to achieve this purpose by interviewing 29 participants: 12 student
teachers and 17 teachers. Data were analysed qualitatively by using analytic induction and
interpretive analytic framework. Qualitative results show that student teachers and teachers have
similar beliefs about the general and professional characteristics of a physical education teacher.
Between 70% and 95% of participants believed that the essential general characteristics of physical
education teachers are: having a strong personality, being an ideal model for students, having
patience and tolerance, and communicating effectively with students. Also, similar beliefs were found
among the participants regarding the professional characteristics. They believed that a successful
physical education teacher is one who has conviction about his profession, and who is always
physically fit in order to be able to manage all of the profession’s requirements in or out of school.
Results also indicated that student teachers believed in traditional roles of the teacher who is more
concerned about giving knowledge to students, while experienced teachers believe in progressive
teaching roles of the teacher who facilitates students’ learning. All the results are discussed in relation
to the physical education context in Oman.
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Introduction

There is growing research
highlighting the importance of studying
teachers' beliefs about different aspects of
the teaching and learning process in
different educational contexts. Researchers
(e.g. Pajares, 1992; Kagan, 1992;
Tsangaridou, 2006; Irez, 2007) have
asserted that understanding teachers’
beliefs can inform educational practice in a
way that other research agenda have not
provided. This view is based on the
assumption that teachers' thoughts and
beliefs are the best indicators of the
decisions made by teachers throughout
their teaching practice. Kagan (1992) has
stated that the study of beliefs is
significant to educational practice, that
beliefs may be "the clearest measure of a
teacher’s professional growth™, and that
understanding them is "instrumental in
determining the quality of interaction one
finds among teachers in a given school” (p.
85). Rovegno (2003) suggests that “to
understand good teaching, we need to hear
teachers’ voices and study what good teachers
thought, knew, and believed” (p. 295).

The role of beliefs in improving
the teaching and learning process has been
discussed by many researchers (e.g.
Pajares, 1992; Fang, 1996; Richardson,
1996, Tsangaridou, 2006). Nespor (1987)
argued that, to understand teaching from
teachers’ perspectives, we have to
understand the beliefs with which they
define their work. This view is further
supported by O’Sullivan (2003), who
argues that, to improve the quality of
teacher education programmes, teacher
educators need to understand the crucial
role of teachers’ beliefs and address them
in their programmes in order to develop
teachers’ views about teaching and
learning.

However, in spite of the fact that
beliefs play such an important role, they
have not received much attention from
researchers in the context of general
education as well as physical education
(Tsangaridou, 2006). Very little attention

has been paid to teachers’ personal views
and the ways they conceptualize their
characteristics and their roles in teaching
and learning physical education.

Empirical studies in different
content areas have suggested the notion of
‘image’ to expose the personal beliefs
teachers have about themselves, about the
correct ways of teaching, about the roles of
teachers, and about how lessons should be
implemented (Connelly and Clandinin,
1988; Johnson, 1994; Calderhead and
Robson, 1991). For instance, Capel (2004)
argues that, to develop effective physical
education teachers, we need to understand
their images about themselves, their
values, attitudes, and beliefs, and suggests
that physical education teachers should be
able to reflect on how beliefs, values and
attitudes influence what they are doing
and, therefore, how these components
impact on students’ learning. Teachers’
beliefs about themselves play a crucial role
in determining their relationships with
students, their use of classroom
management techniques, and the teaching
strategies they use in their daily teaching
practice.

A review of the literature related
to teachers' beliefs about their role shows
that teacher-centred and student-centred
approaches are the most commonly used
methods that teachers use in their actual
classroom teaching practice. Simmons et
al. (1999) suggest that teachers who prefer
the teacher-centred approach view
themselves as the only ones who have the
responsibility to transmit, organize and
deliver the content knowledge; rarely do
they allow students to generate questions
or procedures. They permit few
interactions between students and use a
limited repertoire of teaching strategies.
On the contrary, teachers who prefer a
student-centred approach play the role of
a facilitator. They organize activities for
students to gain experiences that will lead
to the enhancement of the learning
process. They also use alternative teaching
strategies and forms of assessment.
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Teachers are assumed to play a
variety of roles in creating an effective
teaching and learning environment.
Petterson et al (2004) provide a list of key
roles that teachers should play in the
classroom: having a good relationship
with students; facilitating learning; being a
manager, an initiator, a reflection partner,
a mentor, and administrator of teaching
materials. Aligned with these roles, Aydin
et al (2010) found that roles of facilitator,
guide, autonomy supporter, authoritarian,
and encourager were the dominant roles
among Turkish mathematics teachers.
Cakmak (2010) at Gazi University in
Ankara found that prospective teachers
believed in different teacher's roles, such
as knowing individual differences, being a
supervisor, a good listener, a leader, and
having the ability to identify students’
weaknesses.

Studies conducted in physical
education have paid little attention to the
common characteristics and the roles of
physical education teachers. In one study,
Fung and Chow (2002) tried to identify the
dominant teachers' role and classroom
practices of student teachers enrolled in a
teacher preparation programme for
secondary school teaching in Hong Kong.
The responses to their questionnaire
revealed that the dominant teacher’s role,
according to the participants, was that of
‘nurturing’, whereas the dominant set of
actual classroom practices was a blend of
the ‘Apprenticeship’ and ‘Transmission’
approaches. The study also revealed that
the participants view themselves as
facilitators of learning and as friends of
their students. Fung and Chow concluded
that better understanding of teachers’
beliefs about their roles can have a
significant impact on their teaching
practices. However, there are few
gualitative investigations that have taken
into account the beliefs of teachers about
their roles in teaching physical education.
According to the few studies which have
been conducted to understand physical
education teachers’ beliefs about their
characteristics as teachers and their roles
in teaching, teachers believe that a good
physical education teacher is one who is

physically fit, has a good knowledge base,
uses a variety of teaching approaches, and
is able to perform different activities
(Matanin and Collier, 2003; Raudensky et
al. 2000). The present study focused on the
beliefs that Omani physical education
teachers held about their roles as teachers
in  teaching and the  common
characteristics of a physical education
teacher.

Statement of the study problem
The Omani government has paid
significant attention to the design of well-
planned physical education programmes
in an attempt to increase the quality of
physical education in Omani schools.
Changes have been introduced in the
curriculum - syllabus, objectives and
teaching materials — in order to improve
the quality of physical education( Nathmi,
(2005). However, despite the numerous
attempts and the enormous efforts
devoted to improve the quality of physical
education in Oman, limited research has
been conducted to investigate the
importance of the teachers’ voices, and
what beliefs they hold about teaching and
learning in physical education. From
personal experience as a supervisor of
teacher trainees, the researcher has found
that most pre-service teachers and in-
service teachers in Oman hold negative
beliefs about different aspects of teaching
and learning in physical education. This
may be related to the existing mismatch
between the official requirements stated
by policy makers and the teachers’ own
beliefs. Therefore, this study is an attempt
to consider Omani physical education
teachers’ voices and their views on the
characteristics and roles of physical
education teachers in Omani schools.

Purpose of study

The purpose of the study is to offer a
comprehensive understanding of how the
participants interpret, understand, and
constitute  their beliefs about the
characteristics and roles of physical
education teachers. The study aims to
answer the following research question:
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What beliefs do Omani student teachers
(pre-service) and teachers (in-service)
hold about the characteristics and roles
of physical education teachers?
Methodology

To answer the research question
mentioned above, the qualitative method
was felt to be an appropriate method for
the current study. Knowledge from the
interpretive or qualitative perspective is
something that a researcher extracts from
those being studied by using an
interactive process like the interview
method (Crotty, 2003; Flick, 2006).
Therefore, data on teachers’ beliefs about
the characteristics and roles of physical
education teachers was obtained through
a dialogue between the participants
(student teachers and teachers) and the
researcher.

Further, justifications for adopting
the qualitative approach in the current
study are as follows. First, studying
teachers’ beliefs about the characteristics
and roles of physical education teachers is
a new study which has not been
undertaken yet in Oman. Marshall and
Rossman (2006) and Creswell (1994) claim
that the interpretive approach can be very
useful in new areas of research. Secondly,
this study starts without any theoretical
assumptions and did not aim to test any
hypothesis but relies on what can be
inferred  from its  subjects and
understanding of participants’ beliefs
through induction, which is viewed as one
of the most prominent characteristics of
the qualitative approach, in which the
process starts with data collection and
ends with the formulation of a theory
(Merriam, 1998). Finally, the researcher is
himself the primary instrument of data
collection from the field. In the qualitative
approach, data are mediated through the
researcher rather than through other
mediators such as machines (Dey, 1993).

Population and Sample

Two types of population included
in this study. The first one included of all
inservice  physical education teachers

work in different primary, preparatory,
and basic education schools including
urban, suburban, and rural areas, in tow
educational regions, Muscat and AL-
Dakhliyah (N= 143)( Ministry of
education, 2006). The second population
included sixty eight student teachers who
were attending teaching practicum
experience  during academic  year
2007/2008. The sample size comprised of
twelve student teachers (8 male and 4
female), and seventeen teachers (12 male
and 5 female). The sample size is
considered acceptable and meeting the
minimum required sample size in
qualitative study (Liamputtong & Ezzy,
2006). All participants were interviewed
once at their convenient time and place
during their teaching practice or teaching
days.

Data collection

Semi-structured interviews were
conducted to understand participants’
thinking and perceptions about the
characteristics and the roles of physical
education teachers. As affirmed by
Merriam (1998, 72) “interviewing is
necessary when we cannot observe
behaviours, feelings, or how people
interpret the world around them”. Using
semi-structured interviews provides the
perspectives of the interviewees and helps
generate hypotheses from such
perspectives  (Vulliamy, 1990), and
understand what the participants think is
important in their own situation (Radnor,
2001).

All interviews in this study were
conducted in convenient settings. For the
teachers, interviews were conducted in the
schools where they were teaching. Student
teachers were interviewed at the
University or at the schools during their
teaching practice days. Each interview
lasted approximately 35-45 minutes, and
was recorded on audio tape, followed by a
verbatim transcription.

Trustworthiness and credibility
were achieved by applying Merriam’s
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(1998) strategies to ensure internal
validity: triangulation, member checks,
and peer examination. Member checks
occurred throughout the study between
the participants and the researcher to
make sure (a) that the data accurately
expressed what they believed, and (b) that
the interpretations were presented
accurately. Peer examination between two
colleagues and the researcher was done to
ensure that the findings of the study were
presented systematically and logically.

To avoid misinterpretation of the
language, and because the study was
being conducted in an Arabic context, the
interview schedule and information
obtained from the interviews were
translated into English and Arabic. The
translations were subsequently given to
three professional lecturers at the English
department to check the accuracy of
translation and ease of understanding.
Modifications were made based on their
comments, leading to the final version.

Data analysis

Qualitative data of the current
study were analyzed wusing analytic
induction and interpretive  analytic
framework. The analysis and data
interpretation  processes which were
followed in this study were based on
Merriam’s (1998) approaches for analyzing
and managing qualitative data, combined
with the analytical stages of the grounded
theory approach.

The first step was to analyze the
data of the current study started by
management data process. The qualitative
researcher should start with coding the
data in a way that makes it easy to access
any information that might be needed
later (Merriam, 1998). Therefore, files were
created containing basic information on
each participant, labelled with
pseudonyms, teaching experiences and all
data gathered from interviews regarding
their beliefs about the characteristics and
roles of physical education teachers. These
files helped to sort out and reduce the data
to a manageable size and provided the

researcher with an important starting
point for analyzing emerging patterns and
relationships (Strauss and Corbin, 1998).

After the completion of the
management step, the analytical stages of
the grounded theory approach were
followed. During the first stage, i.e. open
coding, data is broken down into concepts
(distinct ideas, events, or actions) and then
labelled by these concepts and grouped
into categories. The data sorted into the
folders mentioned above was categorized
under a given label. At this point, lists of
categories were created from each
interview, and compared with the list of
categories created from other individuals’
interviews in the same sample type. For
example, the list of categories and
subcategories of the first student teacher’s
beliefs about the characteristics and roles
of physical education teachers was
compared with the list from other student
teachers and teachers. After the
completion of this step, a synthesis of the
similarities and differences of beliefs of the
participants in each sample group (student
teachers and teachers) was made in
separate folders. This synthesis worked as
a primary source to make comparisons
between the two main samples of this
study.

Following this was the axial
coding stage. The categories and
subcategories listed and identified in the
previous stage were re-examined to
determine how they linked together, in
order to facilitate the explanation of the
phenomena being studied. This stage
included editing, validating, adding or
deleting some ideas thought to be
necessary for making the result more
logical and comprehensive. In the final
stage, the display data, the beliefs of
Omani  physical education student
teachers and teachers about the
characteristics and roles of physical
education teachers were presented. They
were presented with the addition of the
total percentage for each characteristic or
role for facilitating readers’ understanding
of how many times each characteristic and
role were mentioned by the study
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participants (See the result section for
more details). The results presented in the
following section are assumed to present
the actual beliefs and thoughts that
samples held about the characteristics and
roles of physical education teachers in the
Omani context.

Results

The following sections explore
how student teachers and teachers
perceive the characteristics and roles of
Omani physical education teachers. The
results generated from interviews with the
participants of the study which regard to
their beliefs about the characteristics of
physical education teachers are classified
into two main categories, namely general
and professional characteristics.

General characteristics of

physical education teachers

The common theme that emerged
from the interviews and which was agreed
upon by eleven student teachers (91%)
and sixteen teachers (94%) was that a
physical education teacher should have a
strong personality. Ahmed, a student
teacher, described a physical education
teacher as follows: “Firstly, a physical
education teacher should have a strong
personality.... he should deal in school with
more than 1000 students and if he does not
have a strong personality... he will fail to
manage students properly”

The teacher also is expected to be
a proper role model for students in and
outside the school. More than 80% of
participants believed that the physical
education teacher should be the one who
students can learn from about the moral
behaviour and educational skills. Fysal
mentioned this, saying: “The Physical
Education teacher should be a model for
students... in terms of the way of
demonstrating sport skills... in terms of the
moral dimension of behaviour... in terms of
subject knowledge of sport.”

Other common characteristics
believed to be important by many Omani

student teachers and teachers were
patience and tolerance, needed when
working with students who have various
needs and interests. Salwa commented on
these virtues by saying: “A physical
education teacher should have general and
specific characteristics. For example, he should
be patient and tolerant, because for me as a
physical education teacher with first levels...
Students in these levels are moving a lot... so,
I should be patient with them.”

A further common characteristic
agreed upon by 75% of student teachers
and 70% of teachers was that teachers
should have the ability to communicate
effectively with students. Mohammed, a
student teacher, commented that “The
successful physical education teacher is the one
who listen to students and is always alongside
with them. Students like a teacher who deal
with them as friends and understands their
needs".

52% of the experienced teachers
added another dimension to the virtue of
successful communication. They believed
that the successful teacher is one who does
not communicate solely with students in
school, but with society as well. Rabah
described this point well: “It is important
for you as PE teacher to involve with society
outside the school... participate in activities
with different groups and institutions, because
this involvement helps you to get any help
from them when you need it. For example,
many times | used to borrow equipment for
school from the clubs in society.”

Cooperation with administration
and teachers in school was also believed
by seven teachers to be an essential feature
that a successful physical education
teacher should have. In this regard, Hasan
commented: “In order to be successful in
your job... you should cooperate with your
colleagues and administration staff in school.
Without cooperation no one can do his job
alone especially in physical education.”

Professional characteristics of
physical education teachers
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Physical education requires
teachers to hold specific and exclusive
virtues and characteristics. The most
common belief regarding this, held by 91%
of Omani student teachers and 100% of
teachers, was that teachers should have
job confidence. They believe that to be a
successful teacher in physical education,
one must love it and have conviction to
teach physical education. These
characteristics are believed to lead to
positive attitudes towards physical
education. All these features were viewed
by  both groups as  distinctive
characteristics of the physical education
teacher. The following statement supports
this: “I think, firstly, a teacher should have an
intrinsic conviction that he wants to become a
teacher in the field of PE. This is the first
step.”

To illustrate the importance of this
belief, Fatima said: “if | have conviction of
what | do... I will be able to manage my class
perfectly... 1 will be able give students new
things... | will be able to teach skills in the
right way. | will do my job without
frustration. | will work under any condition
because I love my job.”

Working within the physical
education setting requires teachers to have
the energy and ability to fulfil all school
and teaching requirements successfully.
Thus, all the student teachers and fifteen
teachers believe that the physical
education teacher should be physically fit
in order to carry out his job efficiently. The
following statement made by Salem
supports this: “It is important as a PE
teacher to be physically fit in order to practice
different  skills  to  different  classes
successfully.”

In addition to being physically fit,
leadership was believed to be an essential
virtue that characterises  physical
education teachers. Seventy-five per cent
of student teachers and eighty-two per
cent of teachers agreed that successful
physical education teachers should have
leadership characteristics. Yasser
mentioned this point by saying: “As a PE
teacher... if you don’t able to manage your

students properly ... you feel that students
don’t follow your commands... They don’t care
what you are asking them to do... So, the leader
teacher... encourages students to value
physical education as a subject.”

In addition to the characteristics
mentioned above, there are certain
professional features which describe the
physical education teacher. The teachers
who participated in the study believe that
another important characteristic of the
physical education teacher is to have
theoretical and practical knowledge of
different sport skills. In addition, teachers
should have cultural knowledge of
various sports and rules. Hasan
commented on this point:

“In order to be a successful teacher...
You should know everything in your subject,
not only the practical ways of doing skills but
also the theoretical ones....For example if you
teach a student a difficult skill... You need to
know how to do it and you should also have
background information of it in terms of the
technical ways... its rules and so on.”

A further professional
characteristic mentioned by thirteen
teachers was that physical education
teachers should update their knowledge
by reading and being aware of the recent
changes and developments regarding their
subjects. Their readiness and willingness
to read is believed to be helpful in
improving teaching and learning physical
education. Raya, a teacher, said: “One of
the characteristics of the physical education
teacher is reading a lot of books, knowing what
new things have been discovered in his subject.
Because this definitely will help him to
enhance his teaching and student learning as
well.”

The role of the physical

education teacher

The physical education teacher, like
other teachers, is expected to play significant
roles in the teaching and learning process,
starting from lesson planning, providing
instructional tasks, and observing and
enhancing students’ learning process. The data
collected regarding the role of the physical
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education teacher were classified into two main
categories, the “traditional teaching role” and
the “progressive teaching role”.

Traditional teaching roles

As  mentioned above, the
gualitative results of the study reveal that
the majority of student teachers held
views reflecting the traditional teaching
roles. Data revealed that more than 50% of
student teacher participants believed that
one of the most important roles of a
physical education teacher is transmitting
knowledge. They considered that the
physical education teacher is responsible
for planning teaching tasks and ensuring
that students acquire

all planned information through lesson
plans. Nasser, a student teacher, described
his role as follows: “My duty in classroom is
to make sure that students know every thing
that | want them to know.”

Another traditional role believed
to be important by eight student teachers
(66%) and only three teachers (17%) was
that the physical education teacher should
make sure that students in the classroom
achieved a high level of performance in
various sport skills. Regarding this role,
Kalfan said: “The important thing to me in
the classroom is that students apply the target
skills perfectly.”

It is also apparent that roles such
as controller and manager were believed
by many student teachers and a few
teachers to be dominant teaching roles.
More than half of student teachers and a
few teachers believed that the successful
teacher is one who can manage students in
the classroom successfully, and who acts
as a leader for all instructional missions in
the teaching and learning process. One
example of this belief was given by Fahad:
“Our job is to teach students skills and
manage them in the classroom because if they
feel you give them a chance to do what they
do... you will lose your control... and you will
find the class... | can say as a ‘fish market’.”
Similarly, Ramah said: “Classroom

management is very important. | think any
teachers must have a good control over the
class itself so that they can teach without any
disturbance”.

Some participants also believed
that one of the roles of a physical
education teacher is to provide feedback
to students’ mistakes directly. Nora
commented on this role as follows: “I
believe that a good teacher should be able to
interfere when any mistakes happen in the
classroom either when students learn skills or
whatever it is. Without that, 1 will lose my
control.”

Progressive teaching roles

The results show that experience
in teaching has led the teachers in this
study to believe in the usefulness of what
can be described as progressive teaching
roles of the physical education teacher.
Fourteen experienced teachers and six
student teachers in this study believed that
one of the main roles of the physical
education teacher is to develop student
talents in wvarious sport skills. They
considered that students have natural
talents in different sporting activities and
teachers should develop these talents.
One teacher, Yasser, commented on this:
“In fact, our job in the PE lesson is to develop
student talents in sport that they like...
Whether it is football... basketball... handball.
Because most students have basic knowledge
on how to do some sport skills particularly
those students who join clubs in society... so,
we should do is just develop their abilities”.

Another progressive teaching role
mentioned by 23% of student teachers and
64% of teachers was that physical
education teachers should be able to
demonstrate various learning skills with
students. They believed that a teacher is a
live model for students and in order to
teach perfectly, and to gain respect and
good response from students, they should
be sufficiently prepared in advance to
perform the target skills themselves. The
following comment was made by Bader:
“Our responsibility in class to show students
how they can do the teaching skills... if you are




Journal of Educational and Psychological Studies (JEPS) SQU

not able to do that... | think your role in
teaching will be useless”.

Nine experienced teachers (52%)
believed that it was important for a
physical education teacher to act as a
facilitator. They believed that the teacher
is expected to help students expand their
knowledge by themselves, rather than
adopting a teacher-centred approach.
Teachers also believed that it was best to
help students correct their mistakes by
themselves and give them the right
feedback when it is necessary. Bader, a
physical education teacher, addressed this
point: “We as PE teachers should try our best
to give students opportunities to think for
different ways to practice the intended
learning skills... and should work as assistants
to help them improve their skills and give them
the right answers for any problems they face in
their attempts to learn sporting skills.”
Another example was mentioned by Fysal:
“We as a teacher should play the role of
supervisor in class... we observe students...
give them feedback rather than give them every
thing... we should try to give them a role in
class... we can divide them into groups and
assign a leader for each group... the leader
should work as assistant teacher... and carry
out supervision matters such as giving
feedback and praising students’ achievement.”

In addition, more than a third of
experienced teachers and only four
student teachers believed that the physical
education teacher should be an advisor
and a supervisor for students’ social,
emotional, or cultural needs. Also, roles
such as motivator and being a friend to
students can be included in the role of
advisor, since the teacher, while listening
to students’ problems, plays these roles at
the same time. Regarding this belief, Fysel
said: “The physical education teacher is the
heart of school... and although there is a social
advisor in school... most students, when they
have a problem, whatever it is, go to the
physical education teacher... Because he is the
most loved teacher in school.”

Besides the roles mentioned
above, the physical education teacher has
been viewed as playing a significant role

in society. Ten of the participating teachers
(58%) believed that the successful physical
education teacher is one who strives to
change the negative attitudes in Omani
society towards physical education.
According to their views, this mission can
be achieved by effective communication
with the world outside the school. Raya
indicated this point by saying: “We are in
society which still does not care about physical
education... Society believes that physical
education is not important... So, we should try
to change these views.”

Discussion

The interviews played a vital role
in providing key significant findings in
terms of the characteristics and the role of
the physical education teacher. The
participants mentioned several significant
characteristics and roles that were not
addressed in the existing literature. In
terms of the significant characteristics of
physical education teachers, between 80%
and 92% of student teachers, and between
80% and 95% of teachers believed that the
essential  characteristics of physical
education teachers are: having a strong
personality, being an ideal model for their
students, and holding the virtues of
patience and tolerance. Also, between 91%
and 100% of student teachers, and
between 88% and 100% of teachers
believed that the distinctive professional
characteristics of a physical education
teacher are: being physically fit and
having conviction about the work. All of
these characteristics seem to be more
important than others for Omani physical
education teachers. This might be
attributed to the awareness of the
participants about the negative beliefs
held by many people towards the physical
education profession. Many people in
Oman do not consider working as a
physical education teacher as a profession
similar to that of teachers of other subjects.
They view the physical education teacher
as a teacher for “fun” or “play”. These
views certainly have an effect, at least
emotionally, on teachers’ willingness to
enter the world of teaching in physical
education. Thus, to be a physical
education teacher in a society which does
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not value physical education, it is
necessary to have a strong personality and
conviction about one’s job. These
characteristics will help teachers confront
any “depressed beliefs” and also prove to
others that working as a physical
education teacher is not different from
working as a teacher in other subjects.

Another key finding about the
characteristics of physical education
teachers obtained from the interviews was
that 58% of the student teachers and 64%
of the teachers believed that one of the
main characteristics of physical education
teachers is careful planning for physical
education lessons. Planning for physical
education lessons seems to be a very
important aspect for participants, as it
helps teachers to remember lesson stages,
retrieve associated skills exercises, and
avoid unplanned teaching. This finding
coincides with Brickhouse’s assertion that
planning is very important for teachers,
because it forms an ideal base for
analysing views and practices
(Brickhouse, 1993).

Concerning teachers’ beliefs about
their roles, the majority of student teachers
believed in the traditional roles of the
teacher as one who conveys knowledge,
controls students, and manages all
teaching tasks. On the other hand, the
results indicated that the majority of
experienced teachers expressed roles
which represent the progressive roles of
developer, advisor, facilitator, motivator,
and modifier of negative beliefs about
physical education. Similar roles were
reported in the studies of Petterson et al.
(2004), Aydin (2010) and Cakmak (2010).
The disagreement between student
teachers and teachers in this study can be
attributed to experience. The teacher
participants have had more experience in
teaching than the student teachers, giving
them opportunities to experience and
evaluate the various roles that need to be
held by physical education teachers.

As mentioned above, one of the
most important roles expressed by the
experienced teachers was that of modifier
of negative beliefs about physical
education. Experienced teachers, as
proved in qualitative data, have
experienced negative Dbeliefs towards
physical education either from students in
their schools or from the wider society
outside the school. Thus, it seems that they
emphasised the role of teacher as modifier,
because they expect themselves to play a
crucial role in modifying and changing
some of the negative beliefs towards
physical education.

Conclusion

The results of this study proved
that the successful implementation of
physical education programmes cannot be
achieved  without consideration of
teachers’ beliefs, which should be the first
step in designing and innovating school
programmes. The results have validated
Richardson’s (1996) and many other
researchers’ (e.g. Pajares, 1992; Nespor,
1987; Doolittle et al, 1993; Tsangaridou,
2006) arguments that beliefs are an
important concept in understanding
teachers’ thought processes, classroom
practices, and learning to teach. The
Omani government has introduced
comprehensive changes in school subjects,
including physical education. For physical
education, new learning objectives have
been outlined, new curriculum content
designed, new teaching methods advised,
and new  assessment  approaches
recommended to meet the needs of the
students and the country in the 21st
century. The innovations or plans for the
improvement of physical education
programmes should accommodate, and be
consistent with, the potentialities of the
society for which it is intended. These
innovations must be based on
understanding physical education
teachers' beliefs about different teaching
and learning aspects including their
characteristics and their roles in teaching.
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The use of interviews for data
collection has proven to be advantageous
in exploring teachers’ beliefs. The data
that was generated from the interviews
provided a good understanding of how
Omani physical education teachers
perceive different characteristics and roles
of physical education teachers. It would
not have been possible to obtain such a
rich and deep understanding by using
only a questionnaire, due to the
limitations of the tool for participants to
express their views frankly. The adoption
of the interview method implies a need for
using this method in future to gain
insights about different aspects of teaching
and learning processes. Also, further
research methods, such as questionnaire
and observation, are needed particularly
for making generalizations and for
understanding the relationships between
what teachers believe and what they
practise in the classroom context.

Finally, the findings of this study
showed that, to a large extent, the practice
of Omani physical education teachers is
still based on a teacher-centred approach
where the teachers play all instructional
roles. This implies that curriculum
planners should run workshops for
training physical education teachers to
shift their teaching approaches to become
more student-centred. More training
programmes are needed to meet the
expectations for the successful
implementation of physical education
curricula. There is a need for training
programmes which provide teachers with
the skills to use different teaching styles,
to apply different classroom management
strategies, and to motivate and encourage
students to participate in physical
education lesson.
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