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The Potential Role of Kuwaiti Academic libraries in Assisting
Students' Learning in Higher Public Education Institutions via
MOOCs

Dr. Haifa R. Alzuabi
Email: H.alzuabi@paaet.edu.kw
Dr. Jamella H. Alotaibi
Email: jh.alotaibi@paaet.edu.kw
Dr. Mohammad Ali Alajami
Email: maa.alajmi@paaet.edu.kw
College of Basic Education,

The Public Authority of Applied Education and Training PAAET,
Kuwait

Abstract: Recently E-learning has emerged as a new trend in Kuwait's public higher
education system, particularly The Public Authority for Applied Education and
Training (PAAET), with Massive Open Online Courses (MOOQOCS) being credited as its
pioneers. MOOCs may be beneficial in enhancing academic students' knowledge and
skills. As the cornerstones of the Knowledge Society are libraries and information
centers, this paper reviews the literature on MOOCs and PAAET academic libraries'
potential role in integrating, creating, and developing MOOCs as an educational and
training tool for students and other learners. The descriptive technique was employed
to reflect the study's nature and objectives and to address the research questions. The
article describes the features and types of MOOC:s in online learning settings and their
pedagogical impact and uses in traditional classroom settings. The paper also analyses
academic libraries' role in MOOCs and recommends strategies to integrate, create, and
develop quality MOOCs content by the academic libraries as an educational and
training tool for students and other learners. Based on the literature reviews, the paper
identifies the challenges and opportunities of integrating, creating, and developing
MOOCs within PAAET academic libraries.

Keywords: E-learning, Distance-learning, MOOCs, Academic libraries, Kuwait,
PAAET.

www.jser-kw.com @



[ ]
Journal of Studies and Educational Researches \—ivt-/ G i it Gl 1 ety iy

ISNN: 2709-5231 Susuidgayipcdutatatse #2022 yadasw«(6) Suall (2) At

Introduction:

The COVID-19 pandemic struck the globe in late 2019 and profoundly
affected it. Most countries have recommended implementing distance education
to combat the disease and avoid the collapse of the economy and education,
which placed tremendous pressure on educational institutions, instruction
quality, and students’ ability to adapt. Kuwait is still a developing country,
which means it lacked many benefits of ICTs and e-learning potential before the
pandemic lockdown problems. Most education providers remained committed to
traditional techniques, namely classroom instruction. Although several attempts
have facilitated online education, few have proved effective (Al-Hunaiyyan,
Alhajri & Al-Sharhan, 2018). Thus, while Kuwait's education providers have
become aware of the potential of online learning, as (Alkharang, 2014) affirms,
Kuwait's growth has lagged behind that of other nations due to the necessity to
modernize existing systems and technology. When Kuwait and the Ministry of
Education implemented distance education in their higher education institutions
due to the pandemic lockdown problems, they encountered unique
circumstances. Distance education is a novel notion in Kuwaiti higher education.
Staff and students were swiftly instructed to operate electronic devices used in

distant education (Al-Houli, AlI-Mesad & Al-Kandari, 2021).

Globally, the introduction and advancement of ICT have resulted in
dramatic changes to the primary to secondary education systems. The
educational system is divided into traditional education and distance education.
Both educational systems are classroom-based. However, the latest
advancements and expansion of ICT and web 2.0 tools have bolstered worry for
e-learning conditions. Massive Open Online Courses (MOOCs) have resurrected

formal and remote education. MOOCs evolved from the Open Educational

www.jser-kw.com a
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Resources (OER) movement. Distance learning has emerged as a new trend in
education, with Massive Open Online Courses (MOOCs) dubbed the pioneers
(Roy, Mazumder, & Sarkar, 2022). Having reviewed the literature about the role
of Massive Open Online Courses (MOOC:sS) in higher educational institutions, a
significant number of scholars agreed that MOOCs could change the process of
learning. They affirm that the implementation of MOOC:s is beneficial and can
assist in improving higher educational institutions in different aspects (Mahraj,
2012; Rajabi and Virkus, 2017; Schwartz, 2013; Gore, 2014). MOOCs are in
high demand in the context of online or distance learning to construct a
collaborative environment among students and researchers from many fields for
spreading higher education (Sahu, & Rana, 2021). MOOCs have the potential to
contribute to the development of knowledge and skills (Roy, Mazumder, &
Sarkar, 2022).

Libraries and information centers are the cornerstones of the Knowledge
Society, which also includes the knowledge sector, information sources, and
Intellectual Property Rights. (Roy, Mazumder, & Sarkar, 2022). As an essential
academic element, the library helps with knowledge expansion and is critical to
the teaching and learning of higher educational institutions. Therefore, library
technology has a significant influence on the daily operations of the higher
educational institution, including academic staff and students’ access to online
information, resources, partnerships with other academic institutions and
libraries, book ordering, digitization, and the potential to do proper research.
The library is becoming a fundamental foundation for structuring a knowledge-
based economy (Mohssin and AL-Ahmad, 2005). However, To remain relevant
in this technological era and meet the evolving needs of patrons, libraries have

to embrace the emerging technologies and be able to face the challenges

www.jser-kw.com @




[ ]
Journal of Studies and Educational Researches \—ivt-/ G i it Gl 1 ety iy

ISNN: 2709-5231 Susuidgayipcdutatatse #2022 yadasw«(6) Suall (2) At

effectively. Librarians should respond to the popularity of digital technologies
and social networking sites and engage themselves as a central intermediary for
interacting with different patrons and providing high-quality services that meet

their demands (Miller, 2006).

An academic library is just one form of other numerous forms of libraries.
It 1s a library that mainly focuses on meeting students’ and academic staff's
research and information demands in a learning institution such as a university
or a college (Adebisi, 2009). Services offered by academic libraries target the
academic staff, students, members of the public, and alumni. With most young
adults spending the majority of their time on the internet, librarians need to
grasp the significance of engaging them in a way that does not restrict them to
the physical library buildings. By engaging learners, the librarians must also be
aware of tools such as blogs, widgets, Facebook, Twitter, Pinterest, Tumblr, e-
newsletters, and many others (Bodnar and Joshi, 2011). In addition to the new
emergent demands of patrons, the limits in funding in academic institutions are
causing educationists, administrators, and taxpayers to look for new cost-
efficient ways to deliver services, including library services, to learners and the

public (Casey and Savastinuk, 2010).

MOOCs are one of the technological approaches that have completely
provided a true meaning to online education as an alternative form of the
traditional educational system. With globalization, MOOCs rapidly become
responsible for fading conventional academic institutions. It is an invention that
has taken education through rapid modifications. Information experts, libraries,
and higher education institutions worldwide are motivated to take advantage of
MOOCs’ great features and integrate MOOCs within their institutions to

improve services, enhance overall performance, reduce cost and stay

www.jser-kw.com @
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competitive (Schwartz, 2013). MOOCs can produce global learning associations
through which students and institutions will benefit simultaneously (Nisha and
Senthil, 2015). Neither the role of academic libraries in integrating, creating and
developing MOOC:s into higher education curricula nor their success has been
specified in the literature (Lazarus & Suryasen, 2022). Therefore, this paper
highlights the potential role of Academic Libraries' in integrating, creating, and
developing quality MOOCs content as a free technological tool that might
support the recent adoption of e-learning technologies during coronavirus

pandemics.
Research Questions

1. What does the literature mentions about MOOCs and academic libraries'
potential role in integrating, creating, and developing quality MOOCs
content as an educational and training tool for students and other learners?

2. What recommendations could be provided to Academic Libraries in general
and Kuwait Academic Libraries, particularly PAAET Academic Libraries,
on the strategies needed to integrate, create, and develop quality MOOCs

content to support the Rapid adoption of e-learning?
Research Objectives

1. To review the literature on MOOCs and academic libraries' potential role in
integrating, creating, and developing quality MOOCs content as an

educational and training tool for students and other learners.

2. To provide recommendations to Academic Libraries in general and Kuwait
Academic Libraries, particularly PAAET Academic Libraries, on the
strategies needed to integrate, create, and develop quality MOOCs content

to support the Rapid adoption of e-learning.
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Significance of the Study:

There is a knowledge gap regarding the role of academic libraries in
integrating, producing, and maintaining MOOCs within higher education
courses. MOOCs are redefining higher education. It allows students and
lecturers to learn in innovative ways. Since MOOC:s are a free technical tool that
could help accelerate the recent adoption of e-learning technologies, this article
will address their potential role in integrating, developing, and growing high-
quality MOOC content. This study is the first study to examine MOOCs in
academic libraries in Arabic-speaking countries. This study will contribute to
the LIS literature on MOOCs in Arabic-speaking nations. It will help PAAET,
and Kuwait's academic libraries analyze the viability of using MOOCs to
promote academic student learning and digital literacy. It also claims MOOCs
can serve as a new type of academic library service. This paper may be used to

promote MOOC:s in Kuwaiti academic libraries.
Methodology

The descriptive technique was used throughout the research to reflect the
nature and objectives of the study and to address the research questions. The
research strategy was developed in the following manner to accomplish its

objectives:

1. The first section of the research includes the general framework of the
research in terms of defining the problem and questions, formulating
objectives and importance, defining the method, defining the research

steps, and terminology.

2. The second section of the research includes the answer to the first

question of the research and includes MOOC’s Role In Supporting
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Developing Countries' Higher Education Systems, as well as, MOOCs and

Academic Libraries.
Literature Review

MOOC has many definitions in the literature. For instance, Siemens (2013)
defines MOOC:s as a form of a web-based distance learning platform that allows
large numbers of learners to interconnect and collaborate while independently
keeping their own Personal Learning Environments (PLEs). According to
Kaushik and Kumar (2016), MOOCs are an online learning approach in which
anybody with a computer and an internet connection can participate virtually in
any course. Chamberlin and Parish (2011) argue that MOOCs are online
platform that puts together a recognized expert in a particular field of
knowledge, social networking, and several free and accessible online resources.
It promotes the dynamic engagement of a more significant number of students
who can learn and acquire knowledge without the teacher's physical guidance.
The unique component of MOOC:s is that it does not charge users any fee. Users
only need access to the internet and are interested in acquiring new knowledge
resources. The first MOOC came into existence in 2008, courtesy of Canadian
researchers George Siemens and Stephen Downes. Their main objective was to
construct networks between various users who would share multiple forms of
information. They believed that knowledge is easily communicated through
networks. This mode of learning fully gained attention in 2011 when a
researcher at Stanford University enrolled over 160,000 participants in a MOOC
(Gore, 2014). Some of the typical MOOCs start-ups include Coursera, which,
according to Barnes (2013), has more than 62 partners in 17 countries, and EdX,

which is used in 21 different institutions.
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MOOC:s have a variety of general characteristics, including video lectures,
downloadable resource material, self-assessments, weekly assignments, group
discussions, and proctored testing (Roy, Mazumder, & Sarkar, 2022). MOOCs
distinguish themselves from traditional online courses, which have restricted
institutional access, term-end module content, live classes, a linear learning path,
and a limited number of students; MOOC:s, on the other hand, have open access
24x7, short recorded video lectures, and shareable content, among other
features. MOOCs offer learners a range of benefits; they serve as a spark for
interest in concentrating on a particular field of activity (Roy, Mazumder, &
Sarkar, 2022). Numerous research projects have examined the features and
benefits of MOOCs and read how MOOCs can help improve the quality of
education (Sibbu, 2018). Borrego (2019) highlighted MOOCs' characteristics,
kinds, and disruptive nature. According to Pujar and Bansode (2014), MOOCs
are reshaping higher education. It creates a new educational opportunity for

students and faculty in various fields.

MOOC’s Role In Supporting Developing Countries' Higher Education

Systems:

MOOCs have various characteristics that motivate institutions to benefit
from implementing such technology. These characteristics include free
participation, no formal requirements, courses are conducted entirely through
online digital platforms, and a massively scalable system (Schwartz, 2013).
Breslow et al. (2013) declare that the new system has generated significant
interest worldwide. Middle-class learners utilize this newfound resource to
offset the high costs of education. The MOOCs platform is different from
traditional classroom teaching methods as learners can adapt the learning

process to suit their needs and meet their requirements. Instant feedback and the
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ability to pause, playback, skip and repeat activities provide students and
learners with an opportunity to control their learning process through the
MOOCs. Furthermore, MOOCs have complex peer-grading systems that help
students and learners to evaluate the completed assignments, which are
perceived as an effective method of providing feedback on vast quantities of

student work in a classroom setting.

MOOCs indeed share similar characteristics and features as other online
courses, but MOOCs are more scalable. The scalability feature of MOOCs
allows the system to accommodate as many students as possible. The students
using the MOOCs are entitled to use the discussion formats of their choice,
including blogs, Facebook, or Twitter. MOOCs’ effectiveness in reaching
millions of students can be attributed to their massiveness. This feature allows
the program to reach millions of students in developing countries, remote areas,
and any place (Wegerif, 2013). The second feature of MOOCsSs, openness, is
associated with the following elements; software, registration, curriculum, and
assessment. The third feature of MOOCsSs, connectivism, depends on autonomy,
diversity, and interactivity (Mahraj, 2012). MOOCs’ unique features allow
tutors and lecturers to engage and interact with students and learners to organize
themselves depending on their learning goals, knowledge, skills, and shared

interests (McAuley et al., 2010).

Additionally, MOOCs can play a pivotal role in enhancing access to
education, and the new trend is facilitated by increased access to personal
technology and social media. Besides promoting open education, MOOCs have
the potential of increasing inter-institutional collaboration, creating an open
education community, and provide students with self-determined, independent,

and interest-guided learning (Vardi, 2012). Cusumano (2014) predicts that
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MOOCs will positively impact educational delivery models. In this regard,
innovation will allow institutions to explore new pedagogical practices and
business models. Some universities have already recognized the need to offer
MOOC-blended learning courses, such as the Georgia Institute of Technology,
where an online master’s degree in computer science through the Udacity
platform has been launched. Mahraj (2012) also predicts that corporate
institutions could adopt the technology to deliver education and company-

specific training workshops.

While MOOCs present new opportunities for higher educational
institutions, several challenges are associated with their implementation. As
Johnston (2013) declares that there are concerns that MOOCs cannot lead to
quality outcomes and experiences for students. In this regard, Johnston (2013)
criticizes Coursera and other MOOCs for adopting a knowledge transmission
model. The author affirms that MOOCs are primarily self-directed and lack a
proper structure. Another study conducted by Meyer (2012) asserts that the
dropout rate of MOOCs is 80-95%, and most MOOCs modules do not offer
academic credits, which makes the quality assurance level low. As a result,

potential learners are not motivated to join the courses.

Furthermore, Clarke (2013) believes that implementing MOOCs in
developing countries will be challenging due to limited access to internet
technology. The available literature has established that for MOOC:s learners to
achieve the necessary experiences, the following elements should be enhanced;
digital literacy, the structure of learning proficiency, and the delivery
environment. Unfortunately, most developing countries lack the necessary

infrastructure to establish MOOCs. In addition, students in such countries are
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not competent enough in the English language to converse with their peers and

fully participate in discussion forums.

According to Kop (2011), the successful implementation of MOOCs is
impeded by legal and copyright issues. The existing rules and regulations differ
in terms of the use of third-party content. Some countries also have strict laws
on protecting educational provision and privacy of information. Besides legal
and copyright issues, the process is likely to be affected by the assessment of
student performance. It has become increasingly difficult for online instructors
to reduce cases of cheating. Bissell (2009) argues that to implement MOOC:s,
then teachers and librarians would have to acquire digital literacy. This is a
common challenge as not many staff members adapt to the MOOCs’

technology.

Furthermore, for the MOOCs implementation process to become effective,
teachers need more training to assess learner performance. However, this could
be challenging as the assessor must adopt a system that the learner is well
acquainted with. There is also a possibility that MOOCs would overburden the
university’s administration. According to Clarke (2013), MOOCs materials
require vast financial resources to produce. Unfortunately, most institutions may

not have enough financial resources to roll out MOOCs programs successfully.

Flipped classrooms are one of the most exciting opportunities in the
MOOC environment, as they allow students to use some MOOCs as flipped
classes and learn at their leisure from top universities and schools around the
world. In contrast, teachers from their respective universities and schools assist
with clarifications, discussions, and other assignments. MOOCs offer various
learning options through choice-based courses offered by multiple institutions

and universities located in various geographic locations. In this case, users of
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MOOCs have the option of selecting their chosen MOOC based on their
interests, as there is no restriction on the course selection for any user in MOOC
mode. MOQOCs enable individuals to continue studying throughout their lives.
By participating in various MOOCs and MOOC-related activities, users and
experts can establish a platform for discussing, sharing, and supporting one
another in the MOOC environment. Members of such groups will then be able to
develop different MOOC:s in their domains in partnership with their respective
institutions and universities and run MOOCs through their schools/institutions.
(Agrawal & Singh, 2019). Stephens (2013) examines how library and
information science (LIS) professionals may serve their communities using

evolving technologies and participatory practices.
MOOCs and Academic Libraries:

Public libraries worldwide are currently providing their patrons with short
courses through MOOCs. Public libraries have already incorporated the
necessary technologies to help students and other patrons who need MOOCs
services. A good example is the County of Los Angeles Public Library which
has incorporated MOOC:s into the Center for Learning initiative. Likewise, the
Orange County System in Orlando provides its members with free video courses
and training exercises. Faculty members are also turning to MOOCs
development, support, assessments, and preservation process libraries. Another

good example is the Atlanta-Fulton Public Library System which uses Ed2Go.

An additional example is the New York Public Library, which offers its
patrons instructional videos and free access to its contents. With the help of
Coursera, the library has established a learning hub for MOOC:s learners. Those
public libraries are also willing to help institutions with copyright issues and

types of equipment to make videos (/0 US State University Systems and Public
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Institutions Join Coursera to Explore MOOC-based Learning and Collaboration
on Campus 2013).

The Role of MOOC:s in Enhancing Academic Library Services:

As information experts, librarians’ roles include administering and
organizing information, sustaining and clarifying users’ information needs, and
boosting literary skills (Kop et al., 2011). Historically, librarians were limited to
traditional tasks such as cataloging, documentation, classification, acquisition,
and other official duties. However, due to the effect of technology, the nature of
these works has shifted. Professionals in library and information science are now
referred to as information scientists, data scientists or analysts, research experts,
and educators of information literacy. Aspirants should consider options other
than the standard management of libraries and information centers. They must
stay current on current trends in libraries and information centers and what may
happen in the future. MOOCs are adjuncts to the conventional educational
system. MOOC:s, it may be presumed, will be a viable option in the following
years (Roy, Mazumder, & Sarkar, 2022). MOOCs enable individuals to continue
studying throughout their lives. By participating in various MOOCs and
MOOC-related activities, users and experts can establish a platform for
discussing, sharing, and supporting one another in the MOOC environment.
Members of such groups will then be able to develop different MOOC:s in their
domains in partnership with their respective institutions and universities and run
MOOCs through their schools/institutions (Signorelli & Hovious, 2014).
Librarians should start MOOCs to promote information literacy for complete
and efficient engagement. They should identify when a specific group requires
people to locate and effectively utilize given information (Mahraj, 2012).

Education, as a sector of knowledge, highly depends on information resources.
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MOOCs can allow massive access to information to enhance the numerous
library services (Lankes, 2011). The impact of MOOCs on academic libraries is
well investigated in an article by Wu (2013), who discusses that MOOCs
libraries are currently using more resources to support external students. The
library personnel is now required to address the needs of those students outside

the conventional online course environment.

Academic Libraries Role in integrating, creating, and developing quality

MOOCs content:

There are multiple potential roles for libraries in MOOCs, including
development, support, assembling, teaching, and preservation process (VKKM
& Vellayutham, 2020). Libraries can support not only MOOC developers but
also construct at least one MOOC in-house, in which library employees should
participate. To develop such a program, they must first grasp MOOCs' concept,
structure, and other facets (Agrawal & Singh, 2019). Several studies in the
literature have recognized the academic library’s role in providing content and
making resources available to MOOCs courses creators in higher education
institutions (Fini, 2009; Barnes, 2013; Pritchard, 2013; Gore, 2014). The
literature suggests that librarians have an essential role in implementing
MOOC:s. Librarians are considered the primary entity who provide learners with
information related to open resources, open education, connective knowledge,
MOOCs, and information literacy (Cooper and Sahami, 2013). According to
Pritchard (2013), librarians played a massive part during the implementation
process of the MOOCs inside the American institutions where Coursera,
Udacity, and edX have been adopted. In such institutions, librarians are needed
to transition from traditional teaching to teaching and learning in the MOOCs

environment. Schwartz (2013) mentioned that there are multiple potential roles
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for libraries in MOOC development, some of which have been explored:
Clearing Copyrighted Content- Students and faculty members can use it to
create their MOOC presentations without putting their institutions into the
problem as educational use of MOOC course materials does not create a sense
of copyright violation. In this regard, librarians provide them with essential tips.
Supporting production- Libraries offer critical technological support and
required audiovisual equipment to prepare MOOC contents for classroom
presentation. Supporting students-Libraries take a proactive role in helping
students by directing them links to MOOCs courses and online tutorials with
adequate library resources to augment learning patterns. Preservation-Libraries
take the responsibility to preserve users’ generated content in institutional
repositories. For this purpose, once libraries provide “free” and open access to
learning assets, MOOCs provide free and open access to a learning moment. It
also brings problems to the light of librarians' skills, learning, and ability, which
will be adjusted to oblige MOOC generation. Librarians provide help for their
associations formally listed understudies in operating up to their data and
propelled capability and attitudes that their MOOC students will need as they
endeavor to explore many stages, finding, choosing, and examining knowledge

to advise their learning ventures.

In another study, Gore (2014) affirms that the role of librarians is quickly
changing with the advent of the internet and new technologies. Their new roles
mean that they are now required to work closely with faculty members and
students by advising the faculty members about the suitability of the content and
helping learners acquire information and digital literacy skills. In addition to
that, Gore (2014) believes that librarians play an essential role in assisting tutors

in navigating the informational landscape. Using digital literacy skills, librarians
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can assist tutors and lecturers to guide through a third-party platform. The role
of the MOOC:s in academic libraries was also investigated by Gore (2014), who
asserts that information literacy amongst librarians is required for full
participation in MOOCs. MOOC students need to be well guided on locating
and synthesizing information, identifying questions, and providing the necessary
answers. Most importantly, libraries play a vital role in the production process.
According to Duderstadt (2012), librarians should collaborate with tutors and
lecturers to choose a presentation medium, develop a search strategy and
question sources, identify appropriate databases and keywords, evaluate

reliability, and formulate questions.

Moreover, Barnes (2013) identifies other roles that librarians could play
during the adoption of MOOCs platform as librarians in MOOC-affiliated
institutions can have a copyright clearance role. Librarians could also help
during the content-licensing process with third-parties copyright holders. They
can also leverage the open nature of MOOCs platforms when negotiating with
publishers. Most importantly, librarians must be present when dealing with
copyright holders for permission and authorization to modify and alter the
content. Furthermore, some contents offered by different publishers and
museums usually cost higher educational institutions a fortune to get hold of
them and get the license from third parties (Barnes, 2013). Hence, finding
alternative materials that are cheap and readily available becomes more critical
(York and Jason, 2009). Librarians can play a vital role in identifying materials
free of copyright constraints. Besides, librarians can develop web-based guides
to educate MOOCs’ creators and provide tutors with links to the public domain
and open access resources (Martin, 2012). Libraries can aid MOOC creators in

identifying and supplying appropriate Open Education Resources (OER), which
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may be copyright-free and helpful in developing MOOC content. Additionally,
libraries can advise MOOC producers on the finest reading materials and

resources (Agrawal & Singh, 2019).

Additionally, librarians can have various roles when MOOCs are
implemented. Some functions include filtering, curating, modeling, wayfinding,
and being available (Leber, 2013). To support the MOOCs as a curator,
librarians can be trained in skills of information collection, management of
knowledge, and how to use emerging technologies to plan for lectures and
course materials. They can also help manage and preserve the knowledge that
participants have created. As a tool to improve library services, librarians can
also interact directly with users in coaching by using their expertise in emerging
technologies (Cormier and Siemens, 2010). Mahraj (2012) believes that
librarians must fully participate in higher education learning and assist in
providing valuable experiences for learners. The scholar above suggests that the
best way to help librarians better recognize the patrons’ information needs and
understand their seeking behavior is by letting them launch a MOOC
themselves. This way, the library’s role will change, and the library will become
an essential element of the education process. Indeed, MOOCs have been seen
as the next significant shift in higher education. It promises to be a revolutionary
way of providing library services, information, and e-learning. Nevertheless, it
brings unique opportunities and challenges to be examined and handled

(Schwartz, 2013).

Academic Libraries Opportunities And Challenges To Integrating,
Creating, And Developing Quality Moocs Content:

As custodians of information expertise, librarians should have the

capability to use and implement MOOCs. Librarians should be trained on
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various issues to acquire usage and management skills, including MOOCs’
history, structure and features, challenges, and opportunities available for in-
library use (Lankes, 2011). Librarians can use recognized MOOCs providers to
learn and develop their skills (Roy, Mazumder, & Sarkar, 2022). By assisting
MOOC creators in various ways and being involved in the development and
creation of MOOC:s, libraries may establish a reputation as service providers
among consumers in this technology-driven era (Signorelli & Hovious, 2014).
Apart from that, by adopting and producing various courses in the LIS area on
the MOOC platform, these services might serve as a showcase for any library.
This technique is beneficial in encouraging additional libraries and professionals
to join the MOOC movement (Agrawal & Singh, 2019). Librarians are starting
to have an active role in the learning and teaching process, and their new
positions are shifting dramatically beyond the fundamental custodial role. It is
exceedingly difficult for any library to provide comprehensive education and
training in all facets of librarianship, particularly in developing nations where
teachers, funding, library resources, and infrastructure are in short supply.
MOOC:s can significantly impact the way education and training are delivered to
both students and librarians (Agrawal & Singh, 2019). Despite the vitality of
librarians’ roles in the adoption of MOOC:s, they are faced with many challenges
and obstacles. Some of these obstacles include librarians’ ability to influence,
guide, and support academic staff with the creation of MOOCs, librarians’
ability to ascertain the copyright status of the MOOCs and learner-related
contents, librarians’ ability to get sufficient licenses of content, as well as their
ability to improve the accessibility of MOOC:s for individuals with special needs

(Fini, 2009).
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Moreover, York and Jason (2009) introduce the concept of embedded
librarianship to examine the role of librarians together with library instructors
within the MOOCs environment. Embedded librarians can play a crucial role in
addressing challenges and obstacles related to MOOC implementation.
However, Kop et al. (2011) argue that librarians cannot handle this role in
MOOCs with large enrollments of learners. Regarding meeting patrons’ needs,
librarians can provide learners with methods to assess their literacy skills and
offer online information literacy lessons and seminars. In the past, libraries have
been dealing with traditional students, but nowadays, they must serve a diverse
cohort of learners and offer MOOCs services to institutions and remote-based
learners. To help MOOCs’ learners worldwide, libraries could be forced to

operate on a 24-hour basis due to time zone differences.

Moreover, libraries have to address the challenges of searching, analyzing,
and producing culturally correct learning content. Therefore, libraries should
take an active role in training librarians. By imparting librarians the necessary
skills and knowledge, they will participate in MOOCs production (Schunk,
2012).

Concerning the problems, one may argue that while MOOCs cannot wholly
replace traditional classroom learning, they can be utilized to bridge the divide
between multiple schools of thought. MOOCs have several limitations. MOOCs
require high-speed internet connections to view the course content. In a
developing country, access to the Internet and computers is not universal. Due to
the scarcity of necessary infrastructure for accessing MOOCs, the widespread
adoption of MOOC:ss has been constrained (Chatterjee & Nath, 2014). Offering a
MOOC is an expensive endeavor that requires infrastructure, platforms, content

creation, and human resources, among other things. As a result, it is difficult for
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an individual institution to provide such services. There is a need for some
authorities to become involved and invest in promoting education. The
government should relax existing regulations and limits and promote public-
private partnerships to develop MOOCs (Garg, 2017). It is not always assured
that all MOOC:s provide degrees, certificates, and diplomas, limiting the number
of applicants who enroll in these courses because many employers require
documentation of education levels attained, which candidates lack. Because
MOOCs are delivered via the Internet, there is no way to supervise

candidates/students, which increases the danger of plagiarism or cheating

(Agrawal & Singh, 2019).
Conclusion:

Kuwait missed several benefits of ICTs and e-learning potential before the
pandemic lockdown concerns. Indeed, Kuwait's growth has lagged behind other
nations due to the necessity to update old processes and technologies. When
Kuwait and the Ministry of Education established distant education in their
higher education institutions because of the pandemic lockdown concerns, they
experienced unique challenges. In Kuwaiti higher education, the concept of
distance learning is brand new. PAAET staff and students were promptly
educated to operate electronic equipment used in distance education. Globally,
demand for MOOC:s is increasing daily. It has altered the educational style and
system by utilizing the services of libraries and librarians. MOOC platforms are
highly advantageous for remote learners and others. Thus, PAAET should
benefit from MOOCs to improve elLearning, lower digital and information
literacy, and overcome various barriers to information access. PAAET

Academic Libraries could contribute to remote learning by collecting and
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making online courses and supplementary materials published by prominent

universities worldwide for MOOC participants.

MOOCs promise to be a breakthrough way of providing e-learning, which
PAAET's academic libraries need to utilize to overcome students' digital literacy
due to the fast shift to distance learning. There are tremendous benefits
associated with developing educational technology, so institutions are starting
their own MOOC:s, joining an existing MOOCs consortium, and ensuring all
course contents fulfill the MOOC:s criteria. The needs of today's students and
learners will need the integration of neo-millennial learning styles with
traditional classroom teaching methods in higher education in the future.
Academic Libraries' and academic librarians' duties must broaden to match new
technology breakthroughs for MOOCs to be operational and deliver good
educational services to the patrons. Academic librarians in the modern Internet
era are expected to possess various skills, including ICT. It's worth noting that
MOOC:s provide fantastic prospects and demonstrate their importance in higher
education. This study discovered that MOOCs give a variety of opportunities for
academic libraries and LIS professionals to collaborate and explore possibilities
for assisting, resolving problems, and developing MOOCs on a variety of topics,
including LIS-related issues, as well as building libraries' image and
demonstrating their significance in this digital era. It is also suggested that
academic library professionals who are unfamiliar with or unengaged with
MOOC concept, structure, and other aspects of MOOC can get a taste of the
MOOC and develop their skills toward an understanding of MOOC as a whole
so that these Library professionals can play significant roles and be a part of
MOOC creation and development, as well as support the MOOC movement on a

much larger scale.

www.jser-kw.com @



[ ]
Journal of Studies and Educational Researches \—ivt-/ G i it Gl 1 ety iy

ISNN: 2709-5231 Susuidgayipcdutatatse #2022 yadasw«(6) Suall (2) At

This paper is the first study to evaluate the potential role of MOOCs in
Arabic countries' academic libraries. Therefore, it is expected to contribute to
the LIS literature on MOOCs' potential role in Arabic countries' academic
libraries. Specifically, it will assist decision-makers at PAAET and Kuwait's
academic libraries in evaluating the feasibility of implementing MOOCs to
enhance academic students' learning and overcome the students' digital literacy.
PAAET decision-makers could evaluate the student readiness to adopt MOOCs
as a learning tool by introducing MOOCs courses as elective subjects, such as
information literacy courses. Additionally, it argues that MOOCs can function as
a new kind of academic library service. The Academic Library's website may
include a link to a MOOC course on information resources, information
management, and metadata, for example. Additionally, academic library staff
may develop a MOOC to demonstrate how to utilize library resources and
services. This paper may potentially be used to promote potential MOOC

activities in Kuwaiti academic libraries.

Further investigation of the factors affecting MOOC readiness is critical.

Future studies should look into:

- The readiness of PAAET academic libraries to integrate, create, and
develop high-quality MOOC content.

- Additional research could elucidate the possible readiness of academic
librarians to combine, design, and produce high-quality MOOC content.

- Future research should examine academic librarians' social,
communicative, and technical competencies and their self-efficacy and

self-directedness in predicting MOOC preparation.
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