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ABSTRACT 
Nursing education is constantly evolving to meet the demands of an ever-changing 

healthcare environment. One current approach that has gained popularity is the 

Concept-Based Approach (CBA). This paper aims to explore the development of 

an innovative CBA for teaching and learning in nursing. It will further outline the 

CBA curriculum development process and provide examples of how this approach 

can be effectively incorporated into the classroom. The research significance of 

the study lies in its focus on exploring the potential benefits that may gain by 

shifting from the traditional approach of teaching and learning in nursing to the 

CBA. The study will demonstrate the positive impact that a CBA can have on 

student learning outcomes, teaching effectiveness, and overall satisfaction with the 

nursing education experience.  

 

INTRODUCTION 

Nursing education is constantly evolving to meet the demands of an ever-changing healthcare 

environment. One approach that has gained popularity in recent years is the Concept-Based 

Approach (CBA). This approach focuses on teaching nursing students the underlying concepts 

and principles that are fundamental to the practice of nursing. The aim of this paper is to explore 

the development of an innovative CBA to teaching and learning in nursing. We will provide an 

overview of the current state of nursing education and discuss the benefits of using a CBA, and 

in addition, outline the process of developing a CBA curriculum and provide examples of how 

this approach can be incorporated into the classroom. The ultimate goal is to provide a 

comprehensive guide for educators who are interested in incorporating a CBA into their teaching 

and learning strategies. 

The research significance of the study lies in its focus on exploring the potential benefits that an 

international university in the Gulf Cooperation Council (GCC) area may gain by shifting from 

the traditional approach to teaching and learning in nursing to the CBA. This study aims to fill a 

gap in the current literature by providing specific insights into how the Concept-Based Approach 
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can be implemented in a practical and effective way in a nursing education setting, such as UCQ. 

The study will demonstrate the positive impact that a CBA can have on student learning 

outcomes, teaching effectiveness, and overall satisfaction with the nursing education experience. 

By addressing these important issues, this study aims to make a significant contribution to the 

field of nursing education and help UCQ to provide a better education experience for its nursing 

students. 

The CBA, also known as concept-based curriculum, is a method of instruction that focuses on 

teaching broad and transferable concepts rather than isolated facts. This approach has its roots 

in the work of educational theorists and researchers in the 1960s and 1970s, who argued that 

traditional teaching methods were too focused on rote memorization and did not adequately 

prepare students for the complexity and ambiguity of real-world problems (Ignatavicius, 2019). 

During the last decade, there has been a significant movement toward the CBA in teaching and 

curriculum design (Repsha et al., 2020). The conceptual approach has also been a recent 

important innovation in nursing education (Ignatavicius, 2019). Based on CBA philosophy, The 

University of Calgary in Qatar (UCQ) has redesigned a concept-based curriculum to meet the 

demand for excessive curriculum content and to allow for information management and 

production of quality nursing graduates who are leaders in managing the Qatari health care 

system, that is increasingly complex. 

The concept-based curriculum is intended to help students gain more comprehension of nursing 

theories and practices because it allows them to understand theories along with the right time to 

apply those theories in real-life settings (Ignatavicius, 2019, Repsha et al., 2020). As information 

service provider Wolters Kluwer (2017) argues, a concept-based learning approach focuses on 

giving sense and real-life application to the lesson materials delivered in the classroom. It 

requires students to gain a solid grasp of the concepts that underpin nursing practices so that they 

can make the informed decisions needed when facing unprecedented care situations as they 

emerge. 

LITERATURE REVIEW 

Several studies have discussed the topic of concept-based methods. For example, Baron (2017, 

p. 277) claimed that the concept-based approach helps students develop more effective thinking 

skills. As a result, they can make quick decisions in various nursing situations. Moreover, 

nursing students often find difficulties organizing and memorizing an abundant amount of 

information. Therefore, they need a learning method that allows them to understand the key 

concepts of learning materials instead of memorizing too much content. Brussow et al. (2019) 

supported this view by saying that the increased amount of nursing content that nursing 

programs must cover results in the discrepancy in pass rates. Baron (2017, p. 279) further 

emphasized that the CBA helps students think, not memorize.  

Brussow et al. (2019, p. 15) suggests that the difference between the two approaches lies in 

how they require students to perform. The traditional approach, in this regard, pushes students 

to memorize all the content and learning materials, leading to the creation of linear thinking in 

nursing (Brussow et al., 2019). Meanwhile, the concept-based approach stimulates students' 

higher-order thinking as they attempt to understand the core concept of the materials, so they 

can apply the content in the right situation in future. In other words, the CBA makes the 

principles of nursing practice more general instead of context specific (Brussow et al., 2019). 

The shift is a revolution in nursing education, given that students are traditionally required to 

rely on their memorization and partial knowledge (Lee and Wilson, 2018, p. 1). 

In the CBA, the focus is on the role of nurses in different medical settings, not on the definition 

of medical conditions or names of medicines (Lee and Wilson, 2018). As a result, students can 

understand what they must do in such situations. A learning approach allows students to apply 

their existing knowledge in unprecedented situations. However, shifting to the concept-based 
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approach is not an easy task. The faculty may lack resources or have no confidence in it. 

Medwell et al. (2019, p. 11) claimed that the concept-based teaching and learning approach 

promotes students' active engagement and improves their cognitive understanding of nursing 

concepts. The teaching and learning approach helps teachers and students deal with the 

information explosion (Medwell et al., 2019, p. 13). So, teachers must ensure their students 

understand what they must do as nurses, not through memorization but rather through the 

ability to capture new information and cluster it into their existing knowledge. 

Greenwood (2021, p. 21) claimed that a significant gap exists between nursing education and 

practice. Many nursing program graduates found out that they were not prepared enough once 

they entered the professional world (Greenwood, 2021, p. 22; Miller, 2016). Such a condition 

suggests how crucial the adoption of the concept-based learning approach in nursing education 

is. The learning method centers on building students' active and reactive critical thinking skills, 

which allow them to organize facts and skills across different situations (Greenwood, 2021, p. 

22). The concept-based teaching and learning method focuses on the meaning of nursing 

practices, not merely their labels or facts. Lecturers who adopt the concept-based teaching 

method seek to prepare their students to address various challenges in real-life nursing settings 

(Greenwood, 2021, p. 23). The main takeaway from the literature discussed in this section is 

that the concept-based teaching and learning approach allows students to build better cognition 

and practical knowledge of nursing practices. So, they can tell what they must do in different 

nursing situations. However, none of the literature discusses how UCQ could benefit from the 

approach's adoption. That is why this study aims to fill the gap by exploring the potential 

benefits that UCQ may gain by shifting from the traditional approach to the concept-based 

approach. 

METHODOLOGY AND PROCEDURES 

The study adopted an action research approach, which in the nursing teaching and learning 

context involves in-class inquiry and finding solutions for change and innovation through trial 

and error (McNiff, 2017). The recommendations made in the study are based on the 

researchers’ experiences and insights gained from the action research process, and the 

implementation of different concept-based teaching strategies in classroom and clinical 

settings. This study also employed desktop research using primary and secondary resources 

(McNiff, 2017). As part of this, several secondary resources, including peer-reviewed journal 

articles, doctoral dissertations, and website articles. Inclusion (English language, published 

within five years) and exclusion criteria (omitted texts unrelated to nursing were employed). 

The study adopted the definition of the term concept introduced by the Merriam-Webster 

dictionary, which is an abstract idea that may form a group when combined (England et al., 

2015, p. 3). From this definition, the concept–based approach can be defined as an attempt to 

convey groups or patterns of information across different meanings or contexts. 

RESULTS AND DISCUSSION 

In the new concept-based curriculum, Family Nursing is one of the core courses that embed 

many crucial concepts in nursing practice related to family health and wellness across life 

spans. Three nursing faculty members have worked together to innovate various teaching 

strategies while adopting a CBA in Family Nursing across the lifespan. While focusing on 

Family Nursing and families in transition, we highlighted many related concepts and allowed 

the students to discuss them through real-life examples to make relationships between these 

concepts. Parallel to the Family Nursing course, students got to apply the concepts in real 

clinical settings, where we adopted a concept-based approach. As a team of Nursing clinical 

instructors, we “switched gears” from traditional clinical education to a concept-based clinical 

approach. The concept-based clinical approach was necessary for productive learning and 
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fostering the development of clinical reasoning skills among the students (Gerdeman et al., 

2013). 

Concept Presentation 

The CBA (CBA) starts with a concept presentation. This presentation is designed to introduce 

the students to the key concepts and principles that are fundamental to nursing practice. The 

presentation includes a definition of the concept, a discussion of its scope and attributes, an 

identification of high-risk populations, and a presentation of related exemplars. The definition 

provided by the students should be deep and specific in meaning, so that it is applicable across 

a variety of contexts. This definition should also link to a set of related attributes, which are 

necessary for concept identification (Giddens et al., 2019).  

During the concept presentation, various learning activities take place. These activities include 

group discussions about the definition of the concept, its related attributes, and the trajectory 

of its scope. The students also engage in visual depictions of the concept, which help to deepen 

their understanding. After the concept presentation, exemplars are taught to the students to 

enrich their conceptual understanding and provide real-life examples that can be linked to their 

clinical practice. 

In this approach, the focus is on teaching the underlying concepts and principles of nursing, 

rather than just rote memorization of facts. This approach is designed to foster critical thinking, 

problem-solving, and a deeper understanding of the subject matter, all of which are important 

skills for nurses in their future careers. 

Role Playing 

Role-playing is a valuable teaching tool for students in nursing education. By simulating real-

life scenarios, students can develop their practical skills and gain a deeper understanding of the 

subject matter. In this case, students can practice administering a mental status exam on one 

another through role-playing. This hands-on experience allows students to apply their 

knowledge and skills in a realistic setting, which can help them to better understand the mental 

health evaluation procedure (Riera et al., 2010). In addition to improving their comprehension 

of the procedure, role-playing can also help students to develop their empathy, observation, 

and communication skills. By acting out the situation, students can learn how to evaluate a 

person's emotional and cognitive state and experience what it is like to undergo a mental status 

assessment. This type of simulation can help students to develop the necessary interpersonal 

and diagnostic skills needed to effectively assess and treat patients in the real world. Overall, 

the use of role-playing in nursing education can provide students with valuable learning 

experience that will help to prepare them for their future careers as nurses. By incorporating 

this type of simulation into the CBA curriculum, educators can help students to develop their 

practical skills, deepen their understanding of the subject matter, and prepare them for the 

challenges of their future careers in healthcare. 

Collaborative Learning  

Collaborative learning is a valuable teaching strategy in nursing education, as it encourages 

students to work together to solve problems and expand their understanding of key concepts 

(Giddens et al., 2019). In the Concept-Based Approach curriculum, the Think-Pair-Share 

activity was used to help students explore the concept of "Culture." Through this activity, 

students were asked to reflect on their own cultural identities and share their thoughts with a 

partner. They were asked to consider questions such as what aspects of their culture they 

learned from their parents and grandparents, how their cultural identity differs from their 

families, and what factors may have influenced these differences. This type of discussion 

encourages students to think critically about the cultural aspects that shape their lives and how 

these may impact their future work as nurses. By collaborating with their peers, students can 
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broaden their perspectives, improve their communication skills, and expand their independent 

thinking. Additionally, this type of learning can help students to form stronger bonds with their 

classmates, which can create a more positive and supportive learning environment. Overall, the 

Think-Pair-Share activity is an effective way to incorporate collaborative learning into the 

CBA curriculum. By engaging students in meaningful discussions and encouraging them to 

work together, educators can help students to deepen their understanding of important concepts 

and develop the critical thinking and interpersonal skills needed to succeed in their future 

careers. 

Silent Conversation through Exit Tickets 

The use of Exit Tickets in the Family Nursing Course was a key component of the CBA 

curriculum. Exit Tickets provided students with an opportunity to reflect on what they had 

learned in class, formatively assess their understanding of the material, and increase their 

accountability for the concepts they were learning Medwell et al. (2019). The Exit Tickets were 

used at the end of each class session after students had been exposed to new concepts and ideas. 

Students were asked to respond to guiding questions related to the lesson material in a brief 

written response. These responses could be written on paper or posted electronically on a web-

based platform such as Padlet. The instructors used the responses from the Exit Tickets to 

assess student mastery of the material and identify areas where additional attention was needed. 

This type of formative assessment provided valuable feedback for both students and instructors, 

allowing for a more personalized and effective learning experience. Overall, the use of Exit 

Tickets in the CBA curriculum helped to increase student engagement, promote self-reflection, 

and enhance learning outcomes. By requiring students to reflect on what they had learned and 

assess their understanding, Exit Tickets helped students to take ownership of their learning and 

develop the critical thinking and self-reflection skills needed to succeed in their future careers. 

Concept Mapping  

A concept map is a visual illustration of key concepts related to a clinical situation and shows 

key relationships between these concepts. It allows students to identify the health conditions 

and related factors affecting patient care, and it further facilitates the integration of multiple 

concepts into cognitive understanding which in turn promotes critical thinking and clinical 

reasoning (Giddens et al., 2019). The CBA allowed us as clinical instructors to foster student 

learning by utilizing clinical time toward multiple competencies while focusing on strategies 

that enhance clinical reasoning and fostering the development of critical thinking skills. 

Multiple concept mapping strategies that engage students in an active learning process were 

employed in the classroom and the clinical setting.  In the classroom, interrelated concept maps 

and case studies were adopted from (Riera et al., 2010). Using interrelated concept maps, we 

encouraged students to build important associations among relevant concepts.  

Case Studies  

Case studies in nursing education provide students with the opportunity to apply their 

knowledge and skills in a simulated real-life setting. This approach helps students to develop 

their critical thinking, problem-solving and decision-making abilities, as well as their 

communication and collaboration skills (Giddens et al., 2019). The case study approach also 

enables students to integrate the concepts they have learned and apply them to real-life 

situations. This enhances the students’ understanding of the concepts and makes them more 

relevant and meaningful to their future practice. Overall, the use of case studies in nursing 

education provides students with an engaging and effective learning experience that helps them 

to develop their knowledge, skills, and confidence in their future practice as nurses. 

 

 

https://bcsdjournals.com/index.php/mejress


 

6 |  
M i d d l e  E a s t e r n  J o u r n a l  o f  R e s e a r c h  i n  E d u c a t i o n  a n d  S o c i a l  
S c i e n c e s  

https://bcsdjournals.com/index.php/mejress 

 

Family Portfolio  

In the Family Nursing course, the Calgary Family Assessment Model (CFAM) was a key 

component of the curriculum, which emphasized the importance of understanding family 

relationships, systems, and interactions (Shajani & Snell, 2019). The visual map of the CFAM 

allows the student to process a lot of concepts related to family structure and transfer these 

concepts into family maps. While the genogram is a drawing of the family constellation, the 

ecomap is a diagram of the family’s contact with others outside the immediate family. The use 

of the genogram and ecomap helped students understand the complexities of family systems 

and allowed them to apply these concepts in real-life scenarios (Shajani & Snell, 2019). The 

students were required to create their own genogram and ecomap as a part of their family 

assessment portfolio, which demonstrated their understanding and ability to apply these 

theoretical concepts to their own families. By integrating the CFAM into the lessons, students 

gained a deeper understanding of how to work with families and resolve health-related and 

psychosocial issues. 

Nursing Care Plan  

Approaches used in clinical education include concept mapping and nursing care plan mapping 

(Giddens et al., 2019). In clinical, students were asked to map their patient care and create a 

visual map of their patient nursing care plans. Clinical care mapping can be seen as an 

innovative way to organize and plan patient care. The approach includes using a systematic 

way of problem-solving that rely on ordered steps: assessment of patient data; identification of 

the problems labelled as nursing diagnosis; planning for the care; interventions to address the 

diagnosis; and evaluation of the implemented interventions. Clinical care mapping promotes 

the active engagement of students in the patient care process, encouraging them to take an 

active role in the patient’s treatment and to be more proactive in their approach to patient care. 

By using clinical care mapping, students were able to develop a more comprehensive 

understanding of patient care and identify areas for improvement (Schuster, 2020). 

Additionally, clinical care mapping can provide students with a visual representation of their 

patient’s health situation, enabling them to think critically and creatively about how to 

approach patient care.19 Clinical care mapping provides a flexible framework that can be 

adapted to suit the needs of different patients and helps students to maintain their focus on 

patient-centered care. This approach can help students to think more clearly, be more 

organized, and to be more effective in their patient care. 

Interactive Review Questions 

High-level, interactive review questions are used as a tool to engage students and reinforce 

their understanding of the previously learned concepts, and help students fill the gaps in their 

knowledge. By encouraging students to actively discuss and share their answers, they are better 

able to retain information and improve their critical thinking skills and therefore improve their 

learning outcomes (Tan et al., 2018). This type of instruction allows students to practice 

applying what they have learned and receive immediate feedback from the teacher and their 

peers.  

In the Family Nursing course, interactive review questions helped to reinforce the concepts 

learned in class and improve student engagement. These questions took various forms, 

including group discussions, quizzes, games, and class revisions, and aimed to enhance critical 

thinking skills and improve learning outcomes. Students were able to practice applying what 

they had learned and receive immediate feedback from the teacher and their peers, helping 

them better retain information and increase their understanding of the material. The use of 

interactive review questions was effective in promoting student engagement and improving 

learning outcomes in the Family Nursing course. 
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Gamification 

 Different games were introduced to make the review more fun. For example, Kahoot activities; 

puzzles; quizzes; crosswords; and games activity e.g., Kahoot, puzzles, Quizzes, crossword, 

and mystery box games. Kahoot is a digital game-based quizzing system that allows educators 

and learners to interact through competitive games using existing infrastructure. It is a socially 

oriented activity that can enhance motivation and facilitate learning at all levels and ages 

(Gómez-Carrasco et al., 2020). Gamification in education includes the use of game elements 

out of the game context, such as classrooms and online learning platforms, to make learning 

more engaging and motivate students (Reed, 2020) With the growing recognition of games as 

legitimate educational tools, it's crucial for educators to understand the best ways to use them 

to capture students' attention in the classroom (Waddell Jr. & Quinn, 2011, Vacek & Liesveld, 

2019). It involves turning educational content and activities into games, challenges, or 

competitions to increase student motivation and enhance their learning experience (Waddell Jr. 

& Quinn, 2011, Vacek & Liesveld, 2019). The use of gamification in higher education is 

effective, as the students are more motivated to participate and therefore more involved in 

teaching and learning processes.  

Additionally, gamification can also help to create a more relaxed and less stressful learning 

environment. The games were designed to be interactive, engaging, and fun, which encouraged 

students to participate actively, interact with their classmates, and reflect on their learning 

process. Furthermore, games can help to break down complex concepts into smaller and more 

manageable chunks of information, making it easier for students to retain the information. 

Overall, the use of gamification in Family Nursing education was an effective tool to increase 

student engagement, motivation, and retention of information, leading to better learning 

outcomes and overall satisfaction with the course. Upon course evaluation, students’ feedback 

showed satisfaction with content delivery through gamification; it made them feel more 

entertained while they were learning new knowledge or reviewing learned concepts.  

Venn Diagrams 

The Venn diagram is a standard tool used as a graphic organizer to illustrate the symbolic 

reasoning of intersection and union (Vacek & Liesveld, 2019).  It consists of three intersecting 

circles; the intersection of the circles on the Venn diagram is an essential feature to show areas 

of connection and overlapping among exemplars or interrelated concepts. It has significant 

visual appeal in relation to learning and can be used to clarify relationships between the concept 

and exemplars (Giddens, 2020).  

In the Family Nursing course, Venn diagrams were used as a visual tool to help students 

compare and contrast concepts and to identify relationships between concepts. For example, 

students could use a Venn diagram to compare and contrast different theories of family 

functioning, or to identify common themes among different approaches to family assessment. 

The use of Venn diagrams encouraged students to analyze and synthesize information and 

helped them to better understand complex relationships between concepts in family nursing. 

For example, in discussing family dynamics, three domains of functioning were identified: 

cognitive, affective, and behavioural and a Venn diagram was utilized to identify these three 

domains. In class, while applying the Venn diagram to their own families, students were asked 

to identify the three domains of their family functioning and explain how these domains 

intersect to form a healthy family dynamic. After students analyzed the three domains of 

functioning using a Venn diagram, students were able to identify their family dynamics and 

were able to provide exemplars under each domain of the function and explain areas of 

intersection. The use of the Venn diagram in the Family Nursing course was a useful tool in 

helping students understand the concept of family dynamics. By visualizing the three domains 

of functioning, students were able to better understand the relationships between them and how 
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they contribute to the overall health and well-being of the family. This interactive learning 

approach helped students to retain the information and make connections to their own families, 

preparing them for real-life clinical applications in their future nursing practice. 

Discussion and Recommendation 

Concepts are heavily influenced by the context and the factors relevant to a patient’s situation. 

Situational learning was helpful in applying learned concepts into nursing practice through 

exemplars applied to different populations in clinical settings. For optimal learning experience, 

conceptual teaching strategies require the application of concepts in a “real world” context 

(Giddens, 2020, Romanowski et al., 2019). Upon evaluation of the traditional methods of 

clinical education, we realized that too much time was focused on performing repetitive tasks 

and too little time was focused on developing critical thinking skills. Although students spend 

a large amount of time in the clinical setting, many of those clinical hours fail to result in 

productive learning.  

Lesson 1 – Elicit nursing students’ pre-existing understanding of core concepts. 

Wolters-Kouwer (2017) suggested that the CBA allows students to be more active in their 

learning activities. The approach helps minimize content redundancies because it focuses on 

the core principles of nursing practice instead of repetitive content (Wolters-Kouwer, 2017) 

Moreover, the system also challenges students to draw lines between the patterns among 

concepts, so they can be better prepared to deal with different situations. In addition, the 

content-based approach enables lecturers and academic administrators to focus more on the 

quality of content rather than its quantity. It helps them prepare their students to be more critical 

and have adequate reasoning to resolve different nursing situations.  

The transition from the traditional method to the concept-based should involve a re-

conceptualization of the nursing program. The traditional approach of the nursing program is 

to have students memorize facts (Lee & Willson, 2018). What the re-conceptualization of the 

program means is to move from such a traditional approach to the CBA which requires students 

to have a more cognitive understanding of nursing practices. The transition represents the main 

principle of the CBA, which is to focus more on the concept of learning materials instead of 

their content. Moreover, it also embodies another principle of the approach, which is 

encouraging students to be more critical and active in their learning activities. In this regard, 

the task of lecturers is not only to convey the learning materials to students but also to teach 

them how to think like a nurse using their critical thinking skills (Romanowski et al., 2019). 

The main objective of concept-based teaching is to prepare students for practice. The researcher 

found in her action research that there was a need to encourage nursing students to share their 

pre-existing understandings (what Piaget would have called ‘schemes’ or ‘schemata’) on 

different concepts to identify the gaps in knowledge as well as the diversity in views. In other 

words, concept-based nursing can be similar to adult learning principles and constructivism in 

that learners should share their understandings and learn from others. Not only can this help 

with content knowledge such as anatomy and physiology, but it is also vital to help students 

develop soft skills of communication and interpersonal skills.  

Lesson 2 – Use students' real-life past experiences and case studies to allow opportunities 

for students to grapple with core nursing concepts. 

Moreover, the shift from the traditional approach to the CBA in a nursing program should be 

reflected in the assessment structure of the school. Nurses should be able to use their problem-

solving skills in assessments when diagnosing the condition of patients and considering the 

most appropriate nursing interventions for solving the patient’s health issues (Romanowski et 

al., 2019). The researcher found in her action research that students reported spending more 

time on assessment items that involved grappling with a range of concepts as opposed to 
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closed-item assessments. To be best ready for practice, students need to make quick decisions 

using their critical thinking and capability to organize information. Such a requirement is 

contained in most goals of nursing school learning plans such as those that aim to equip students 

with safe and competent nursing practices across different contexts. Similarly, like adult 

learning principles (andragogy) learning and assessments should be based on, or draw from, 

the students’ real-life experiences.  

Lesson 3 – Encourage meaningful role play to emphasize the real-life position of core 

nursing concepts. Make it dramatic! 

Similarly, there is a need to streamline learning plans. To ensure that nursing schools can 

optimize the benefits of the concept-based teaching and learning approach, the nursing 

department administrators should focus on minimizing the amount of redundant knowledge 

and learning materials to be delivered to students. The main objective of conceptual learning 

is to equip students with an understanding of the core components of nursing practices. Thus, 

program administrators should build a curriculum that allows students to find patterns in the 

learning materials (Romanowski et al., 2019). For example, instead of telling students to 

memorize the name of different pains, lecturers should make them understand the concept of 

pain so that they can apply the concept across different conditions. While nurses must keep 

abreast of emerging technologies that assist care, some overarching concepts of the vocation 

can be identified and engaged critically. In class observations, the researcher found that role-

play served as a great way to provide concept-based learning opportunities.  

CONCLUSION AND SUGGESTION 

As found in the researcher’s studies, the adoption of the concept-based teaching and learning 

approach in the Nursing Department at UCQ is aimed at helping lecturers equip their students 

with practical skills and cognition of nursing practices. The practicability of nursing concepts 

is what differentiates between the CBA and the traditional approach. The shift between the two 

approaches has brought several changes to the nursing program's curriculum. The department's 

administrators, therefore, should look to optimize the benefits of the CBA by minimizing the 

amount of redundant information and learning materials. 

The adoption of a variety of approaches to concept-based teaching in Family Nursing at our 

institution has had a significant impact on learning outcomes. Among the most important is 

organizing the excessive curriculum content through shifting focus from the delivery of a large 

amount of information to a student-centered and concept-led learning process. Using various 

conceptual approaches, students were successful in transferring knowledge and experiences 

from the classroom to the clinical setting. Students demonstrated a high level of engagement 

and confidence in critical thinking and clinical judgment as they answered the high-level set of 

critical thinking-based questions and critically analyzed case studies with different exemplars. 

Construct concept maps analyzed and deconstructed the interrelated concepts in maps and 

created visual portfolios for families such as genograms and ecomaps. These results are 

consistent with an ample amount of evidence on conceptual teaching, and its effectiveness in 

the nursing curriculum. (Giddens et al., 2019, Giddens, 2020, Vacek & Liesveld, 2019). 

Students were able to transfer their knowledge and experiences from the classroom to the 

clinical setting and demonstrated a high level of engagement and confidence in critical thinking 

and clinical judgment. They were successful in answering high-level critical thinking-based 

questions, analyzing case studies, constructing concept maps, and creating visual portfolios for 

families such as genograms and ecomaps. The CBA also fosters an interactive learning 

environment, promoting student engagement and interaction with the material and their peers. 

It also helps students integrate theoretical learning into practical application in clinical practice, 

improving their critical thinking skills and ability to make informed decisions in real-life 

situations. However, implementing the CBA effectively requires nursing educators to have the 
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necessary skills, training, and support. With these resources, nursing educators can successfully 

apply for the CBA in the classroom and clinical setting, leading to numerous positive outcomes 

for nursing education. 

In conclusion, the adoption of the CBA in the Family Nursing course has had a positive impact 

on student learning outcomes. It offers effective strategies to enhance nursing education, helps 

to foster students' critical thinking skills, and improves the integration of theoretical learning 

into clinical practice. 
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