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Abstract:

This study aimed to know the degree to which Arabic language teachers use the skills of the summit and plateau
questions from their point of view. The study sample consisted of (80) male and female teachers who study the Arabic
language in the schools of the North West Badia Education Directorate. The researcher used the descriptive survey method.
The study reached several results, the most important of which are: The degree to which Arabic language teachers use the
skills of the summit and plateau questions from their point of view came to a medium degree. The results showed that there
were statistically significant differences (a = 0.05) between the degree of using the skills of the summit questions and the
degree of using the skills of the plateau questions, and the differences came in favor of the skills of the summit questions.

It was found that there were no statistically significant differences (0=0.05) due to the effect of qualification,
experience, and gender in the degree to which Arabic language teachers use the skills of the summit and plateau questions.
The study reached a number of relevant recommendations.

Keywords: Degree of use, Arabic language teachers, Summit questions, Plateau questions.

Introduction:

Language is a phonetic symbolic system that humans use to communicate and express their thoughts. Here, it is the
tool for comprehension and comprehension, and comprehension is obtained through the skills of listening and reading, and
comprehension occurs through the skills of speaking and writing. In this regard, Al-Maatouq (2006) identified the
characteristics of language as a system, symbols that carry meaning, phonetic, customary, socially human, developed, and
learned behavior.

As for the Arabic language, it has gained its importance thanks to its honor that God’s words were revealed in it,
and with its unique characteristics. In terms of its characteristics, they are: phonetic in which the human speech apparatus is
used completely and completely, and it does not neglect any of the functions of this device, and it is characterized by the
sound of the letter in which there is a connotation and meaning, It is also characterized by the phenomenon of synonymy in
any linguistic context, and Arabic is also a language of derivation, i.e. the generation of some words from each other, and
these generated words all go back to one origin that determines their substance, and after that it is all a moral language,
without the expression, we would not distinguish the subject from the object, nor the additive. It is described, nor the
exclamation of the question, nor the epithet of the emphasis. The Arabic language also gained importance for religious
reasons, as it is linked to the Islamic faith. And graphic reasons for occupying the forefront of its statement and eloquence.
And civilized reasons for being a repository of Arab intellectual and civilized heritage, and for absorbing the Islamic and
world cultural heritage (Al-Samarrai, 1999; Al-Khalifa, 2004).

If the Arabic language has these features and status, this requires those who teach it to be qualified to assume this
great responsibility, in terms of his conscious knowledge of the nature of his work, culture, practices, and methods of teaching
its various sciences. Ali and Ismail (2011) pointed out the need for the Arabic language teacher to have the ability to adapt,
foresight and insight, and to perceive his subject on the basis of its function in life. He cannot do that unless he is able to
evaluate the tongues of his students, to use the language with its grammatical, morphological, derivational and spelling rules
correctly, as well as the quality of its lettering, the quality of its pronunciation, and as a result training in correct thinking to
reach correct understanding.

The Arabic teacher in this era has other responsibilities to keep pace with technological development and the
explosion of knowledge, and this can only be done by reforming the quality of the teaching profession, and for the preparation
to be a strategy that can address the education crisis occurring in the contemporary world, and here it is necessary to
fundamentally reconsider the preparation of teachers in general. and teachers of Arabic in particular. The preparation and
training of the teacher is done spiritually, by providing him with the basic principles of the value system, and professional ly
by being familiar with the latest theories of education and the most advanced curricula and teaching strategies. In this case,
the teacher is not just a transmitter of knowledge, but rather an expert, a supervisor, a guide, a guide, a researcher and an
educational analyst, well-versed in his subject matter, interacting with his students, and again pushing these students to
practice the skills of creativity and innovation (Sheikh and Abdel Mawgoud, 2007).

Thus, there is an urgent need to develop the teacher’s preparation for reasons related to the extent of change, as the
amount of knowledge that can be provided to the learner inside the school has become less than the amount outside the
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school, and here the role of the teacher has changed; He must know what the student is exposed to outside the school, as
education today has become a tool of development, and education is not only conducted by teachers. However, the Arabic
language teacher must realize the necessity of achieving the required objectives of teaching Arabic. In addition, it is necessary
to provide the teacher with the latest strategies in teaching, and to be equipped with the latest theories of educational and
psychological sciences.

Perhaps one of the most important skills that a teacher must master is the skills of asking questions, as it has been
said that the question is half of science, and the basis of the art of communication. Yet everyone understands that there are
difficulties in finding creative questions.

If the teacher is skilled in asking questions, he will push the learner to understand the cognitive structures of the
material he teaches, stimulate the learner’s mental abilities, increase his ability to solve problems, create a more exciting and
enthusiastic learning environment, increase his interaction with the educational situation, and push him to meditate. The
process of raising questions also develops the student's personality and makes his thinking more profound. This all depends
on the teacher's skill in preparing questions, the quality of their delivery, and their use in stimulating thinking (Al-Hawamdeh,
2012).

Ritchie (2002) pointed out that asking the question does not mean merely luring the student towards the answer, but
rather directing him to come up with arguments and evidence that justify the multiplicity of viewpoints, and to prove the
validity of opinions, because questions are a means of communicating with students, awakening their thinking, arousing their
understanding, and reaching the truth. Latent in them, or in other words invoke eternal truths in the human mind. Hence,
Mahmoud (2005) indicated that what justifies asking questions is the contribution of these questions to stimulating
motivation, increasing interaction, expressing opinions freely, confronting mental stimuli, developing the ability to question,
and developing communication skills with others.

Al-Atoum (2007), Karim and Al-Shawk (2011) laid the foundations for asking questions, including: good
formulation by selecting words in which the question appears clear, specific and accurate, achieving the question’s objectives,
focusing on specific demands so that the student’s thinking is not distracted, and avoiding the suggestion of the answer, and
its diversity. At the level, and its depth in order to get the student to implement thought in the answer, and to develop the
skills of investigating the answer, to make the student think in different directions, and to develop the skills of mental
deduction, interpretation, classification and observation.

There are three types of skills that the teacher must master in questioning strategies, and they are, as mentioned by
(Allen), referred to in Al-Mutairi (2019): fluency in posing, asking probing questions, and asking higher-order questions.
Fluency in asking questions means that the teacher asks multiple questions in a specific time, and these questions require
remembering facts and knowledge. In the probing questions, the teacher provokes an interesting discussion, when the student
answers in a vague or superficial way. The teacher here forces his students to foresight and focus to reach more in-depth
answers, and this may require some intervention from the teacher himself. As for higher thinking questions, the teacher raises
a discussion in which students are directed to the practice of analysis, comparison and evaluation, and the answer here is not
using memory only, but using all kinds of thinking.

Sarcoban (2002) stated that raising questions is not limited to the teacher, but rather by asking students about many
things, and the teacher here should encourage his students and push them to raise questions about what is going on in their
thoughts; Asking students questions contributes to: knowing the objectives of the question, knowing the details they need,
coming up with certain perceptions, understanding the basic issues in the lesson, bringing up certain facts, developing ideas,
and so on. As for Santrock (2011), it is necessary to raise probing and encouraging questions to help students grow, develop
their thinking processes, and induce those with low achievers to participate in the lesson. It is required here that the question
language be clear and appropriate to the student’s level of knowledge, and that the formulation be brief, That the wording is
investigative.

Questions in general and probing ones in particular mean looking at any form of knowledge, aiming to obtain the
largest amount of information, because they are in-depth questions that encourage students to reach beyond what they say.
Here, the answers are comprehensive, and subject to criticism, to move from mere reactions to increasing knowledge
generation. Hence, the educational importance of the questions appears for both sides of the educational process, the teacher
and the student; It is for the teacher to make him a guide, guide and organizer of the educational process, as well as enabling
him to the art of teaching, with regard to increasing self-confidence, managing the class successfully, giving him speed of
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intuition, increasing his fluency, and activating his role in managing higher thinking processes, and differentiated thinking.
As for the importance of educational questions for the student, they are: they help him to take a critical position on his answer
and the answer of his colleagues, and get him used to patience and reflection, and develop his ability to self-evaluate his
work, and make him more active, and avoid boredom and boredom, and enhance his confidence in his cultural abilities, and
finally develop his various thinking skills ( Qatami, 2013: Lyons, 2010: Ruetrakul, 2001).

With regard to the questions of the summit and the plateau, it was pointed out that these questions are top questions when
there is one student who is assigned the tasks of answering, that is, the respondent is fixed and the tasks are variable. As for
the plateau questions, its philosophy is based on the fact that there is a group of students who change, and the tasks are also
variable. This has been pointed out, since the 1990s, by Makhlouf (1995); He mentioned that in the summit questions, a
specific question is asked, each student believes that this question will be directed to him, but the teacher chooses one student
to answer it. Whatever the answer, the same student receives another set of questions, and these questions are at different
levels. Here the teacher communicates directly with the student during the questions.

As for the plateau questions, as mentioned by Makhlouf (1995) also, in which the teacher chooses a group of students, he
asks them a question that revolves around a specific task. In this case, communication is direct between the teacher and the
selected group of students. The teacher chooses one student from the group to answer the question, and if his answer is
incomplete or unclear, his colleagues in the group have the right to help him, to reach the correct answer, and so the questions
are asked to the group members, who are entitled to provide the necessary assistance to their colleague to help him answer.

Ayyash (2002) and Al-Mutairi (2019) stated that each of the questions of the summit and the plateau has steps based on
it; The steps of the summit questions are represented by four steps, the first of which is: the teacher defines what is required
and the goals to be achieved, and here the teacher gives his students an opportunity to think about what is required and his
goals. And the second: starting to raise questions by asking a question that each student expects that this question will be
directed to him, but the teacher selects one student to answer. The third: the student begins to answer, giving him enough
opportunity to determine what is required. If he fails to answer, the teacher asks him another question or a set of questions
of gradual difficulty, and these questions are related to the task that the student is trying to accomplish, and with the set of
attempts, the student comes to solve the problem by answering the questions. And the fourth: addressing the other students,
who are in a state of constant thinking about the questions directed to their colleague, and this colleague’s position and
confusion, as they also put answers to the questions asked to keep in memory, and then make comparisons between their
answers, and what their colleague has found correct answers That is, each of the students evaluates himself, and discovers
his abilities to use them to answer other questions, when he is in the same situation.

As for the steps of the plateau questions, they are represented by the first step in which the teacher determines the topic
of the questions, and the goals to be achieved. In the second step, the teacher directs the question to all the students, to arouse
their attention and get them to think. But the teacher chooses a group of students to answer the question, and begins by
choosing one of the group members to perform the task. If he fails, the teacher allows his colleagues in the group to help him
by answering the question or guiding him to the correct answer. Thus, questions are asked to the group, and the group
members participate in helping another colleague of them chosen to give the answer. As for the third step, the teacher involves
the other students in the class, who were following the answers of their colleagues in the group, by conducting a discussion
about these answers, and comparing their own answers with the answers of their colleagues in the group.

Previous Studies:

Several studies have been conducted on the degree to which Arabic language teachers and others practice or possess
different teaching skills, or the skills of different variables. Among these studies is the study of Abu Al-Raz (2011), which
aimed to know the degree of practice of Arabic language teachers in Jordan in teaching critical reading skills, and the study
followed the descriptive research method, and the study sample amounted to (40) male and female teachers. The study tool
was a note card to measure the degree to which teachers practice critical reading skills. The results showed that the degree
of practice was medium. As for Ibrahim’s study (2015), its aim was to know the degree to which Islamic education teachers
in Jordan practice teaching skills, and among these skills are the skills of asking questions. The research method followed
was the descriptive approach, and the number of the sample was (100) teachers, and the study tool was a questionnaire. With
different teaching skills. The results showed that the degree of practice of the different teaching skills came with a medium
rating.
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The study of Hussein (2015) aimed to know the degree to which Arabic language teachers in Jordan practice
induction and inference skills, and the research method was descriptive, and the number of the sample was (30) teachers, and
a note card was prepared with induction and measurement skills. It appeared that Arabic language teachers practice these
skills to a high degree in their teaching of grammatical rules. As for Al-Qadi’s study (2017), it aimed to reveal the degree to
which secondary school teachers in Jordan possess effective teaching skills from their point of view, and the study followed
the descriptive research method, and the number of study members was (45) male and female teachers, and the tool was a
questionnaire on effective teaching skills. The study concluded that the degree of teachers' possession of effective teaching
skills was medium.

Al-Shammari’s study (2019) examined the level of practice of Arabic language teachers in Kuwait for the skills of thinking
patterns from their point of view. The study followed the descriptive research method, and (80) male and female teachers
represented the study sample, and the tool was a questionnaire on the skills of some thinking patterns (critical, creative and
reflective). The results showed that the degree of practice was medium in each of the mentioned thinking styles. As for the
phase study (2020), its objective was to know the degree to which professional education teachers in Jordan practice effective
teaching skills from their point of view. The research method used was the descriptive approach, and a sample of teachers,
consisting of (120) male and female teachers, was selected, and represented the effective teaching skills questionnaire. Study
tool. The results showed that the degree of professional education teachers' practice of effective teaching skills was high.

Based on this, previous studies dealt with the degree to which teachers of different subjects practice teaching skills or the
skills of different variables; The study of Abu Al-Raz (2011) examined the degree to which Arabic language teachers practice
critical reading skills. Ibrahim's study (2015) deals with the degree to which Islamic education teachers practice teaching
skills. Hussein's study (2015) dealt with the degree to which Arabic language teachers practice induction and inference skills.
While Al-Qadi’s study (2017) deals with the degree to which secondary school teachers possess effective teaching skills. As
for the study of Al-Shammari (2019), it deals with the level of practice of Arabic language teachers for the skills of thinking
patterns. The phase study (2020) deals with the degree to which professional education teachers practice effective teaching
skills. Most of these studies found that the degree of practice or possession of the skills referred to was medium, except for
the results of the Hussein study (2015), in which the degree of practice was high, and the Phase study (2020), in which the
degree of practicing effective teaching skills was also high. The current study benefited from previous studies in terms of the
methodology used, sample selection, tool preparation, and verification of the tool's validity and stability, as well as benefiting
from the procedures followed the presentation of variables, and statistical treatment. The present study also benefited from
those studies in how the results are presented and discussed. In addition, if there is an advantage to the current study, it is the
degree to which Arabic teachers use the summit and plateau questions, which is not done in any previous study.

Study Problem:

The problem of the study comes from the fact that teachers of the Arabic language may not pay special attention to
the questions, and the way they are raised, asked and diversified; The Mutawa'a study (2000) indicated that the reading
questions raised by teachers in the classroom, and the questions in which they test students, are not at the required level. In
addition, the study of Al-Huymel (2003) showed that questions that measure higher-order thinking skills are not enough,
even in textbooks.

Study Questions:
The study answered the following questions:

1- To what extent do Arabic language teachers use the skills of the summit questions and the skills of the plateau questions
from their point of view?

2- Are there statistically significant differences at the significance level (o = 0.05) in the degree of using the skills of the
summit questions compared to the degree of using the skills of the plateau questions?

3- Are there statistically significant differences at the significance level (a = 0.05) in the degree of using the skills of the
summit questions and the degree of using the skills of the plateau questions due to the variables of gender, academic
qualification and teaching experience?

42
Arab Journal for Scientific Publishing (AJSP) ISSN: 2663-5798



http://www.ajsp.net/

SASP

caalo)lpiull aprellalxoll

S 4 c.«.ul:ﬁ\ Aaal)
02022 — AU G gils — 2 1 laal) G
ISSN: 2663-5798 www.ajsp.net

The Importance of Studying:

The study has a theoretical importance that appears in what the study will add in the educational field of new knowledge
about the skills of asking some kind of questions, which are the skills of the summit questions and the plateau questions, as
well as the preparation of this study a questionnaire with the mentioned skills, which can be used in different study subjects.
The study also has an applied importance, as it will benefit Arabic language teachers by using another type of classroom
question, which can improve their performance in teaching the different skills of this language. The study also benefits the
authors of the Arabic language books, as the teacher's guide includes this type of question, as well as the benefit of other
researchers in conducting other studies on the questions of the summit and the plateau.

Study Limits and Limitations:

The current study has objective limits represented in its topic, which deals with discovering the degree to which
Arabic language teachers use the skills of the summit and plateau questions. The study also has spatial limits, as the study
was conducted in the schools of the Education Directorate of the Northwest Badia Brigade, and it has temporal limits. It was
conducted in the second semester of the academic year 2021/2020. The study has human limits, which were represented in a
sample of Arabic language teachers who study this language in the upper basic stage. As for the determinants of the study,
the results of the study are determined by the validity and reliability of the tool.

Procedural Definitions of Terms:
In this study, the following terms were defined procedurally:

- The degree of use: It is the application of the Arabic language teachers and female teachers to the skills of the summit
questions and the plateau questions, and it is procedurally measured by the ratings of these teachers on the paragraphs of the
questionnaire that include the skills referred to.

- Arabic language teachers: They are the people who officially teach the Arabic language at the upper basic stage.

- Summit questions: They are questions that are directed to one student chosen by the teacher. This question is followed by
several other questions about the same task. The teacher's skills are measured by asking these questions on a questionnaire
prepared for this purpose.

- Plateau questions: They are questions that are directed to a group of students chosen by the teacher, then choose a student
from the group to answer, and the teacher allows the student’s colleagues in the group to help him. The teacher's skills are
measured by asking these questions with a questionnaire prepared for this purpose.

Method and Procedure:

This aspect dealt with the study's methodology, its population and sample, the study tool and verifying its validity
and reliability, as well as the study procedures and statistical treatment.

Study Methodology:
The study followed the descriptive research method, as it is the appropriate method to achieve its objectives.
The Study Population and its Sample:
The study population is represented by all the Arabic language teachers who study the upper basic stage, who are

(230) male and female teachers. (80) Male and Female teachers were randomly selected, with (40) male and female (40)
female teachers.
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Study Tool:

A questionnaire was prepared with the skills of the summit questions and the skills of the plateau questions, by
reviewing the theoretical literature and related previous studies. Among these studies are the Makhlouf study (1995), the
Ayyash study (2002), and the Al-Mutairi study (2019). The questionnaire included two domains, the first domain included
(15) items that represented the skills of the summit questions, and the second domain included (15) items as well, which
represented the skills of the plateau questions.

Authenticity of the Tool:

To verify the validity of the tool, the questionnaire was presented in its initial form to a group of faculty members
in some universities, who are specialists in curricula and teaching. The arbitrators made some minor modifications to the
questionnaire's paragraphs, as they kept all the (30) paragraphs, by (15) paragraphs in the field of skills of the summit
questions, and the same in the questions of the plateau.

Tool Stability:

To verify the stability of the tool, an exploratory sample was chosen from outside the study sample. (10) Male and
Female teachers were selected, with (5) male teachers, and (5) female teachers, who study the Arabic language in the upper
basic stage. The tool was applied to them twice, two weeks apart, and using Pearson's correlation coefficient extracted the
tool's stability coefficient, and it reached (0.85), which is a suitable correlation coefficient for the purposes of the current
study.

Study Procedures:
To carry out the study, the following procedures were followed:

1- Preparing a questionnaire about the skills of the summit and plateau questions, by reviewing the theoretical literature and
previous relevant studies.

2- Choosing the study sample after defining the study community represented by the Arabic language teachers and female
teachers, who study upper basic stage students in government schools affiliated to the Northwest Badia Education
Directorate

3- Verifying the validity of the questionnaire by presenting it to a group of faculty members specializing in curricula and
teaching.

4- Verify the stability of the questionnaire by applying the questionnaire twice to an exploratory sample from outside the
study sample.

5- Applying the questionnaire to the main study sample.

6- Data collection and unloading in special tables.

7- Extracting and discussing the results.

Statistical processing and statistical scale:

Arithmetic averages and standard deviations were used to determine the degree to which each skill of the summit
and plateau questions was used. The degree of use includes a rating: large, medium, low. It has been determined: large,
medium, and few, by applying the following equation:

1-5=1.33, so the averages are:
1.00 — 2.33 Low degree of use
2.34-3.67 Medium Usage Grade
3.68 -5.00 large degree of use

The second test and analysis of variance were also used to extract the results of the second and third questions.
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View and Discuss Results
The results are presented and discussed according to their questions:

1. Presentation and discussion of the results of the first question: To what extent do Arabic language teachers use the
skills of the summit questions and the skills of the plateau questions from their point of view?

In order to answer this question, the arithmetic averages and standard deviations of the degree to which the Arabic
language teachers use each of the skills of the summit questions and the plateau questions were extracted from their point of
view, and Table (1) illustrates this.

First: the skills of the summit quests
Table (1)

Arithmetic averages and standard deviations of the degree to which Arabic language teachers use the skills of the top
guestions from their point of view arranged in descending order

Rank No. Clauses Arithmetic Star_lda_lrd Level
Mean Deviation
Keep all students in a state of constant
1 15 | attention to monitor the questions and their 3.70 947 High
answers
Ask the top question to a specific student in .
2 1 a way that provokes his thinking 3.68 1.053 High
3 5 Give the student_ a specific opportunity to 365 873 Medium
answer the question
3 3 Lls_ten carefully with the other stud_ents to 365 873 Medium
their colleague's answer to the question
3 6 !:)lfferent levels of questions asked to the 365 1.045 Medium
intended student.
6 4 Ask an_other que§t|pn to the same student 361 1.000 Medium
when his answer is incomplete or incorrect
Have each student compare their answers
6 14 | with the correct answers given by their 3.61 1.142 Medium
colleague
8 7 | encourage the student to approach_the 3.60 1143 Medium
correct answer to the set of questions raised
9 5 Grant other students any assistance to their 359 977 Medium
colleague.
Make sure that the top questions are related .
10 1 to the task the student performs 3.56 939 Medium
I maintain direct contact with the student as
11 8 | long as he receives questions and searches 3.55 .884 Medium
for answers
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Rank No. Clauses Arithmetic Star_1da_1rd Level
Mean Deviation

Make each student expect that the question
12 10 | will be asked before asking the student in 3.50 1.125 Medium
question

I make sure that the summit questions give

13 9 all students a chance to think 3.45 1.054 Medium

14 12 | repeat the top questions to get most of the 294 1.193 Low
students to answer correctly

15 13 Encograge the student_s to each answer the 1.99 1131 Low
questions and keep their answers
Top Quest Skills 3.40 .553 Medium

Table (1) shows that the arithmetic averages ranged between (1.99-3.70), where paragraph No. (15) which states,
“I keep all students in a state of constant attention to observe the questions and their answers” came in the first place with an
average of (3.70), and came Paragraph No. (1), which states, “I ask the top question to a specific student in a way that
provokes his thinking” is in second place, with an average of 3.68, while Paragraph No. (13) states, “I encourage students to
answer the questions and keep their answers.” It ranked last, with a mean of (1.99). The arithmetic mean of the skills of the
plateau questions as a whole was (3.40).

Second: The skills of the plateau questions:
Table (2)

Arithmetic averages and standard deviations the degree of Arabic language teachers’ use of the plateau question skills
from their point of view arranged in descending order

Rank No. Clauses Arithmetic Star_1de_1rd Level
Mean Deviation
1 24 | intervene a_t the appropriate time to guide the 3.70 892 High
students to find the correct answer
2 16 Select a group of students to receive the plateau 369 1074 High

question

| intervene in modifying the answers of the
2 25 | group students when everyone fails to reach the 3.69 1.001 High
correct answers

Allow the group members to intervene to help

4 20 . . 3.66 1.043 Medium
their colleague answer the question
5 17 | Ask a question about a specific task 3.65 .956 Medium
Give the selected student and his/her
5 21 | classmates ample opportunity to think about 3.65 .828 Medium
the answer
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Rank No. Clauses Arithmetic Star)da_lrd Level
Mean Deviation

Involve as many groups as possible to get the

7 23 3.63 .862 Medium
correct answer
8 18 I r_nake sure to maintain direct communication 359 1.099 Medium
with the selected group of students
Get the group students motivated so that they
8 22 | each expect that the question will be asked of 3.59 1.209 Medium
them
2 2 Have _the group students check the correctness 359 1.087 Medium
of their answer
11 19 Randomly choos_e a student from the group to 351 1114 Medium
answer the question
Instill in the students the spirit of competition
12 30 | and participation in asking the plateau 2.61 1.392 Medium
questions
13 28 Encourage other students to critique the 549 1114 Medium

answers of their classmates

Make sure that all other students are in a state
14 27 | of constant attention to follow the activity of 2.20 1.195 Low
their colleagues in the group

Get most students to move past their disordered

15 29 .
comprehension process

1.86 1.111 Low

Plateau Quest Skills 3.27 .709 Medium

Table (2) shows that the arithmetic averages ranged between (1.86-3.70), where paragraph No. (24) which states,
"l intervene at the appropriate time to direct students to find the correct answer™ came in the first place, with an average of
(3.70), Paragraphs No. (16, and 25), which stipulate “I select a group of students to receive the plateau question,” and “I
intervene in modifying the answers of the group’s students when everyone fails to reach the correct answers” came in second
place with an average of (3.69), while it came in second place. Paragraph No. (29) which reads, “I make most of the students
overcome their comprehension disorder” ranked last, with an average of (1.86). The arithmetic mean of the skills of the
plateau questions as a whole was (3.27).

The results of this question showed that there are two paragraphs of the top questions, which were graded (high). The
first of these paragraphs is: Make all students in a state of constant attention to observe the questions and their answers. This
is a natural matter. The first task of the teacher is to ask the learners to pay attention to hearing the question, reflect on it and
understand it, and then pay attention to the answers of colleagues. As for the second skill in the top questions; which came
with a degree of use (high) also, it is: | ask the top question to a specific student in a way that provokes his thinking. This
may be because the teacher is fully aware of the importance of the type of question being asked; There are questions, whether
directed at a particular student, or at all students, that are thought-provoking, as if the teacher asks in Arabic grammar about
a sentence: You study hard, by saying you study is the news, is it news raised with a hug? Here the student thinks before
making a judgment.

Two paragraphs in the skills of the summit questions came with a low degree of use, and the paragraph that came in rank
(14): 1 repeat the summit questions to make most of the students answer correct answers. This may be due to the fact that the
teacher does not resort to repeating the question several times, lest the students become accustomed to inattention. And came

47
Arab Journal for Scientific Publishing (AJSP) ISSN: 2663-5798



http://www.ajsp.net/

SASP

colollpiull durell alaall

S 4 c.«.ul:ﬁ\ Aaal)
02022 — AU G gils — 2 1 laal) G
ISSN: 2663-5798 www.ajsp.net

last, and with a low degree of use Paragraph: | encourage students to each answer the questions and keep their answer. This
may be due to the fact that teachers accustom their students to directly answer the questions directed to them, as they believe
that keeping the answer may not be available to a number of students, as a result of the diversity and overlapping of answers
about the question, which leads to forgetting the answers that the student kept in his memory.

As for the results of the plateau questions, it showed the presence of three paragraphs, the degree of which the Arabic
language teachers used was (high); It came in first place, a paragraph: | intervene at the appropriate time to direct the students
to find the correct answer. This may be due to the fact that the teacher still considers himself the focus of the lesson, and
considers that his intervention in directing students to answer questions is better than letting them flounder in that, according
to his belief. Or that the teacher believes that many students are unable to take the initiative, so he takes the initiative. It also
came with a high degree of use: at the same rank, the first two paragraphs stipulated: Select a group of students to receive
the plateau question. This can be attributed to the fact that most teachers adopt a cooperative learning strategy based on the
group system in teaching different subjects, including the Arabic language, so it inevitably directs the question to a specific
group, and not to all groups. That's because each group is tasked with accomplishing a specific task. As for the second
paragraph, it is: | interfere in modifying the answers of the group students when everyone fails to reach the correct answers.
The reason for this may be because the teacher is keen on the time of the lesson and gives the correct answer after the group
students fail to reach it, although he is supposed to give them the keys to the answer. Leave it to them to try.

In the plateau questions, two paragraphs came with a (low) degree of use. The first: | make sure that all other
students are in a state of constant attention to follow up on the activities of their colleagues in the group. This may be due to
the fact that the teacher directs his attention to all groups, not to a particular group, or he believes that The group leader is
responsible for monitoring the attention of his colleagues and following up on their activity. A (low) degree of use also came
with a paragraph: | get most of the students to move beyond their comprehension disorder. This may be due to the teacher's
belief that it is difficult to discover and follow up on students who fall into a comprehension disorder, or he believes that
giving correct answers is enough to force them to overcome this disorder.

2. Presentation and discussion of the results of the second question: Are there statistically significant differences at
the significance level (¢=0.05) in the degree of using the skills of the summit questions compared to the degree of using
the skills of the plateau questions?

In order to answer this question, the arithmetic averages and standard deviations of the degree of using the skills of
the summit questions and the degree of using the skills of the plateau questions were extracted, and to clarify the statistical
differences between the arithmetic averages, a "t" test was used for the interrelated data, and Table (3) illustrates this.

Table (3)

Arithmetic averages, standard deviations, and t-test of the interrelated data for the degree of use of the skills of the
summit questions and the degree of the use of skills of the plateau questions

No.| Arithmetic Mean Star_lda}rd T Value DF .St?t.'smal

Deviation significance

Top Quest Skills 80 3.40 .553 3.459 79 .001
Plateau Quest Skills 80 3.27 709

Table (3) shows that there are statistically significant differences (a=0.05) between the degree of using the skills
of the summit questions and the degree of using the skills of the plateau questions, and the differences came in favor of the
skills of the summit questions.

The results of this question showed that there was a statistically significant difference between the total arithmetic
mean of the degree of using the summit questions, and the total arithmetic mean of the degree of using the plateau questions,
and the difference came in favor of the degree of using the summit questions. This can be explained by the fact that most
teachers, including Arabic language teachers, adopt the prevailing method of asking questions, which is based on directing
a question to all students, and choosing one of them to answer the question. This is the starting point for the questions of the
summit. In addition, the teacher, in asking questions in the established manner, takes into account some aspects of the top
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questions, such as giving the student an opportunity to answer, listening to this answer, diversifying the questions,
maintaining contact between the teacher and the student, and the need to pay attention to the questions and their answers.

3. Presentation and discussion of the results of the third question: Are there statistically significant differences at the
significance level (o = 0.05) in the degree to which Arabic language teachers use the skills of the summit questions and
the degree of use of the skills of the plateau questions due to the variables of gender, academic qualification and
teaching experience?

In order to answer this question, the arithmetic averages and standard deviations of the degree to which Arabic
language teachers use each of the skills of the summit questions and the skills of the plateau questions were extracted
according to the variables of gender, academic qualification and teaching experience, and Table (4) shows this.

First: the skills of the top questions:
Table (4)

Arithmetic averages and standard deviations the degree of Arabic language teachers’ use of the skills of the top
questions according to the variables of gender, academic qualification

and teaching experience

Arithmetic Star)dgrd Number

Mean Deviation
Qualification Bachelor 341 496 60
Postgraduate 3.38 712 20
Expereince Less than 10 years old 3.46 494 32
More than 10 years 3.36 592 48
Gender Male 3.36 .619 40
female 3.44 483 40

Table (4) shows an apparent discrepancy in the arithmetic averages and standard deviations of the degree to which
Arabic language teachers use the skills of the top questions due to the different categories of variables of gender, academic
qualification and teaching experience. To indicate the significance of the statistical differences between the arithmetic
averages, a three-way analysis of variance was used in Table (5).

Table (5)

Triple variance analysis of the effect of gender, educational qualification and teaching experience on the degree to
which Arabic language teachers use the skills of the top questions

Contrast source R DF R? F Value Statistical significance
Qualification .013 1 .013 .043 837
Expereince .044 1 .044 141 .708
Gender .006 1 .006 .018 .893
Error 23.983 76 316
Total 24.169 79

It is evident from Table (5) that:
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—  There are no statistically significant differences (o = 0.05) due to the effect of qualification, where the value of P is
0.043 and the statistical significance is 0.837.

- There are no statistically significant differences (o = 0.05) due to the effect of experience, where the value of P is
0.141, and the statistical significance is 0.708.

—  There were no statistically significant differences (a = 0.05) due to the effect of gender, where the p-value was
0.018, and the statistical significance was 0.893.

Second: Plateau Question Skills

Table (6)

Arithmetic averages and standard deviations of the degree to which Arabic language teachers use the skills of the
plateau questions according to the variables of gender, academic qualification and teaching experience

Arithmetic Star_1de_1rd Number

Mean Deviation
Qualification Bachelor 3.28 .618 60
Postgraduate 3.24 .949 20
Expereince Less than 10 years old 3.29 617 32
More than 10 years 3.26 770 48
Gender Male 3.26 .815 40
Female 3.29 595 40

Table (6) shows an apparent discrepancy in the arithmetic averages and standard deviations of the degree to which
Arabic language teachers use the skills of the plateau questions due to the different categories of variables of gender,
academic qualification and teaching experience.

Table (7)

Triple variance analysis of the effect of gender, educational qualification and teaching experience on the degree to
which Arabic language teachers use the skills of the plateau questions

Contrast source R DE R? F Value _St{:lt_istical
significance
Qualification .009 1 .009 .017 .896
Experience .001 1 .001 .001 971
Sex .001 1 .001 .002 .965
The error 39.658 76 522
Total 39.694 79

It is evident from Table (7) that:
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- There were no statistically significant differences (o= 0.05) due to the effect of qualification, where the value of P-value
was 0.017, and the statistical significance was 0.896.

- There are no statistically significant differences (a = 0.05) due to the effect of experience, where the value of P is 0.001
and the statistical significance is 0.971.

- There were no statistically significant differences (o = 0.05) due to the effect of gender, where the p-value was 0.002
and the statistical significance was 0.965.

The results of this question revealed that there are no statistically significant differences in the degree to which Arabic
language teachers use the skills of the summit and plateau questions due to the variables of gender, qualification and
experience. As for the absence of a difference attributable to gender, it may be due to the fact that the teachers understood
what the questionnaire paragraphs indicate at the same level. Or that they dealt with the paragraphs with the same attention.
It may also be because questioning skills are fundamental to the teaching process, and that everyone should ask questions,
regardless of their gender; It has been said that a question is half science, and a teacher who does not master the skills of
asking questions will be half a teacher, so teachers and teachers alike understand the importance of questions in the course
of the teaching process in the classroom.

With regard to the absence of a significant difference in the degree of use of the summit and plateau questions due to the
educational qualification, it may be due to the fact that the Arabic language teachers and female teachers realized the
importance of the skills of the summit and plateau questions, and answered them seriously and with interest, regardless of
their qualifications. As for the experience variable, it also had no effect, and this may be due to the fact that the experience
was short or long, and it may not have an impact on the practice of an issue that directly affects the teacher’s work in the
classroom; The teacher who has twenty years of service does his activity in the classroom on raising questions, and the
teacher who has one year of service does the same activity. In other words, asking questions is actually an ABC of the
education process.

By comparing the results of the current study with the results of previous studies, it becomes clear that the current results
agree with the results of the Abu Al-Raz study (2011), which found that the degree of Arabic language teachers' practice of
critical reading skills was (medium). | also agreed with the findings of Ibrahim (2015), Al-Qadi (2017) and Al-Shammari
(2019), and the current results differed from the results of Hussein (2015), which showed that the degree of Arabic teachers’
practice of induction and inference skills was (high). . It also differed from the findings of the phase study (2020), which
found that the degree to which professional education teachers practice effective teaching skills was high.

In light of this, the following can be recommended:

1- The Arabic language teachers’ guides include modern types of classroom questions, including the summit and plateau
questions.

2- Conducting other studies to find out the extent to which the Arabic language teachers practice different types of
questions in the different branches of the Arabic language.
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