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Abstract:

he study was an attempt to investigate the impact of
competitive learning on developing translation skills

of the first year EFL students at the faculty of Specific
Education. The sample of the study consisted of 80 students
divided into two groups: An experimental group of 40 students
and the control one of 40 students. The groups were randomly
chosen from the EFL students at the Faculty of Specific Education.
A Competitive learning strategy was used in teaching the
experimental group, while the regular method was used in
teaching the control one in the first term of the academic year
2017-2018. The study instruments were (a) a translation skills
questionnaire which was divided into four parts of translation
skills with their sub-ones underneath sub-skills including: reading
comprehension, production, researching and analytical skills, (b) a
translation test that was designed and validated to be used as a
pre-posttest. Having administered the test, data were collected and
analyzed. The results of the study revealed that the competitive
learning strategy had a positive influence on translation skills.
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1.Introduction

In recent years, many attempts have been made to improve
the methods and techniques that enable language learners to
achieve their goal which is communicating accurately and
appropriately in a foreign language. According to theories of
socialization, schools perform two main purposes: (a) filling
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social roles, and (b) fostering the development of individual
personalities. Those functions are accomplished directly by the
academic curriculum that fosters cognitive or occupational skills
and indirectly through the implicit curriculum which trains
pupils to think and behave in accordance with social norms.
Among the non-academic outcomes of the implicit curriculum
are students’ orientation toward competing and cooperating
with others (Shwalb, Shwalb & Nakazawa, 1995), a strong
influence on the way pupils interact with each other, their
attitudes to school and their academic achievement , as well as
their self-concepts (Rzoska & Ward, 1991). In addition, research
has suggested the cooperative, competitive and individualistic
teaching methods may produce different educational outcomes
and that their overall effectiveness may vary depending on
students’ ethnic and cultural backgrounds (Ahlgren, 1983).
Accordingly, learning is mainly associated with the classroom
and is often competitive, but to Tabesh (2007), competitive
learning is often motivated by a competition and is basically an
extra-curricular activity which develops creativity and problem
solving skills.

1.a. Definition of Competitive Learning

Competitive learning have different definitions that are
closely related to teaching/learning situations or in light of what
takes place in its context. Therefore, competitive situations -
according to Johnson & Johnson (1989 ), are ones in which
students work against each other to achieve a goal that only one
or a few can attain. In competition, students perceive that they
can obtain their goals if and only if other students in the class fail
to obtain their goals.

To Coakley (1994 : 78 ), competition has been defined as
the “social process that occurs when rewards are given to people
on the basis of how their performances compare with the
performances of others doing the same task or participating in
the same event”. And to Tabesh (2007), competitive learning is a
type of learning motivated by participation in a competition.
Competitive learning could be between individuals or groups.
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Competitive learning is usually on extra-curricular activity which
can cause improvement of the educational system. It may also be
seen as a contest in which two or more people are engaged
where typically only one or a few participants will win and
others will not (Webster, 2008).

From another lens, competitive learning may have negative
sides in which one student wins and the other(s) lose
(Akinbobola,2009; Roger and Johnson, 1994). As a result, the
competitive goal invites the learners to compete against each
other leaving the participants with a win-lose situation (Lin,
1997).

1.b. Kinds of Competitive Learning

Competition is used for the purpose of evaluating the
position of people in various tasks. Dettmer (2005) stated that if
the purpose is selecting the one who carries out the task more
efficiently, then it can really prove to be useful since it is needed
in everyday life. Generally, there are two kinds of competitive
goal structure that can be seen: (1) constructive, and (2)
destructive. The desired form of competitiveness, which is called
constructive, is the one in which the winner tries to assist the
loser by giving him/her some tips as to how they could achieve
the break through stage. Quite the contrary in the destructive
from of competitiveness, the winner does not help the loser in no
way at all (Deutsch , Coleman & Marcus , 2006 ). From another
perspective, Griffiths & Podirsky (2002) see that the competitive
learning can be interpersonal (between individuals), or
intergroup (between groups), where a group setting is
appropriate. This strategy has been described as the most
appropriate when students need to review learned material.

1. c. Factors affecting competition in the classroom

According to Monsas & Eblehard (1990), the frequency and
intensity of a student's competition in a class depends on
numerous factors that are intertwined in a complex way. A
student's competitive attitude in the class is influenced by
his/her intellectual abilities, parental and family socio economic
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and educational background, competitive norms in the family
socio economic and educational background, competitive norms
in the family, certain personality characteristics, gender, etc.
Therefore, a school class can be very colorful in terms of the
students’ competitive characteristics (highly competitive or
extremely non-competitive) comprising it.

In addition, Walters (2002) sheds light on some other
factors such as (a) the willingness to compete, (b) equal
opportunities for winning, (c) competing against oneself more
than each other, and (d) rewarding the competitors.

1. d. Importance of competitive learning

Competition is evident throughout all societies, all lives,
and all recorded histories. It transcends time and place, as well as
all manner of people in all aspects of life including business,
sport and education that constitute fundamental competitive
environments (Eitzen & Sage , 2003; Fulop, 2002). Furthermore,
competitive processes have been implicated in multiple linguistic
phenomena , including speech segmentation (Norris, Mc Queen
& Cutler, 1995), visual , and spoken - word processing (Gaskell ,
2003; Rodd , Gaskell & Marslen-Wilson, 2004) and grammatical
parsing (Vosse & Kempen ,2000) . They also found throughout
the cognitive system in vision (Masland, 2001), selective
attention (Beck & Kastner, 2005 ), action selection (Cisek, 2007),
and decision making (Spivey, Dale, Knoblich & Grosjean, 2010 ).

Hence, competition has been suggested as a means of
enhancing the motivational appeal of educational activities, and
as a way to foster learner involvement and excitement in the
activity (Butler and Kedar , 1990; Clinkenbeard , 1989 ; Davis
and Rimm , 1985). Adding an element of competition between
individuals or groups is widely believed to be a motivational -
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enrichment strategy in play , work and education . Despite the
fact that competition is encouraged as an appropriate goal
structure in the form of various academic contests to motivate
people to perform to the best of their ability (Yu et al,, 2002)

To put it clear, researchers have observed the socialization
of competitiveness in the schools of various cultures. In
Germany, for instance, competitive examinations for entrance to
secondary school motivate students from a very early age, and
determine individuals' future social and economic status. In
contrast, Israeil schools have a strong tradition of education
which values cooperativeness, reflecting the original collectivist
and humanistic values of Israeli society. In the United States, The
ideology of competiveness has long been entrenched in the
implicit school curriculum (Shwalb, and Nakazawa, 1995 )

In (2008), Chan & Lam compared the effects of competitive
and non-competitive classrooms on students' writing self-
efficacy when they engaged in vicarious learning. The
participants were 71 grade 7 students in Hong Kong, using prior
writing performance for stratified random sampling; and
students were assigned either to a competitive or a non-
competitive classroom. Students learned how to compose similes
and metaphors in Chinese. In the competitive classroom,
students' self-efficacy decreased when they engaged in vicarious
learning. In the non-competitive classroom, students' self-
efficacy did not show a significant change when they engaged in
vicarious learning. The findings suggested that when students
engaged in vicarious learning in a competitive classroom, their
self-efficacy might be threatened. Implications for efforts to
design constructive context for vicarious learning are discussed.

Hosseini (2012) compared Competitive Team-Based
Learning (CTBL), with Structured Academic Controversy (SAC) -
the most popular method of Cooperative Learning (CL) - on
language proficiency of Iranian EFL college students. This goal,
the intention to compare the effects of the selected teaching
methods on the dependent variable of the study, was addressed
with respect to different-level achievers (i.e., low, average, and
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high achievers) of the target group in the field study, in Iran. Out
of a total population of 68, forty EFL senior college students at
Bojnord Azad University, in Iran, were selected to serve the
study, after conducting a test of English language proficiency.
The subjects were randomly put into control and experimental
groups. While the control group was taught through SAC, the
experimental group experienced learning the English language
through CTBL. The results are explored further in the article and
the author discusses the probable causes for the results of the
study, sheds light on the pedagogical implications, and suggests
recommendations for further research

Briefly, Shindler (2009) summarized the benefits of
competition. Following are some :

1. Promoting a shift from means/process to ends/products

2. Promoting a tendency to take on a mentality defined by
"fear of failure" (winning would consequently relieve the
anxious condition) and a helpless pattern.

3. Shifting the emphasis from quality relationships to
effective relationships.

4. Accentuating the effects of existing social hierarchy and
ability levels.

5. Increasing the level of anxiety for a performance
(pressure may potentially refine skill given a more
demanding performance context.

1.e. Positive versus negative competitions in the

classroom

Some educators and psychologists see competition as a
cornerstone in the development of self -reliance and as a
powerful motive in stimulating effort and productivity. Others
see competition as a source of hostility, self-doubt and anxiety
which in turn decrease learning outcome (El-koumy,1994).
Besides, Lam et al. (2004) found that competition had a positive
impact on performance goals and learning motivation in the
classroom. Dettmer (2004) posited that "learning by losing" was
a valuable process for students preparing for professions where
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working under pressure was necessary. Also, competition is a
powerful motivator for student behavior regularly applied in
education research. Some studies have found competition to
have positive effects on student learning (Chenge, et al .,2009 ;
Han & Chan, 2008; Ke, 2008a; 2008b; Yu & Liu, 2009).

Holding the same perspective, Good and Brophy (2008)
believe that competitive learning (a) generate interest and
excitement in topics or tasks that would otherwise be of limited
interest to students, (b) may be appropriate if all students have a
chance to win , and when a team approach is used rather than
individually based evaluations, (c) may be appropriate within the
context of behavior management, such as when the teacher is
attempting to reduce disruptive behaviors and increase positive
behaviors; and (d) will prepare students for competition in their
lives beyond school.

Sometimes, competition is labeled ‘healthy’ when it has
specific feature: when (a) the primary goal is fun, (b) the
competitive goal is not "valuable/real" nor is it characterized
that way, (c) the competition has a short duration and is
characterized by high energy, (d) there is no long - term effect
from the episode, (e) all individuals or groups see a reasonable
chance of winning, and (f) the students all firmly understand
these points. These practices may reduce the likelihood that the
same students are always the winners and losers, in which the
losers become embarrassed and demoralized. Further,
competition between groups (using a team-based approach)
may increase cooperation within groups, as students are unified
in working towards a common goal,

Although competitive learning has advantages, it has its
own demerits too (e.g, Good and Brophy, (2008);
Mussweiler,2003; Stapesl & Koomen,2005). Competition may
negatively impact students' development, learning , and
motivation . For example, if students become preoccupied with
winning or losing the competitive activity, they may lose sight of
important instructional objectives and content. From the
students' perspective, performance takes precedence over
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learning. This is because competition involves social
comparisons, where students are exposed to conflicting sets of
comparative information and processes, including failures in the
competition. In particular most competitions are zero-sum
activities, in which one student loses the competition while the
other wins. If The loser attributes this failure to lack of ability,
he/she might feel frustrated or helpless (Dweck,2000) .

Hence, Yu et al, (2002) Shindler (2007) and, Shindler
(2009) demonstrated that there are few principles to consider
when judging whether a competitive classroom situation is more
beneficial or less. First: Competition for valuable outcomes will
have more detrimental effects on a class than competition for
trivial and/or symbolic out comes. There are essentially three
types of "valuable or real" outcomes. They are: (a) material
things of value. This includes privileges that have a substantive
impact, b) the teacher's conspicuous and/or lasting affection, and
(c) recorded grades.

Second: The shorter the life of the competition, the more
likely it is to have a beneficial effect. The length of the contest
increases its sense of prominence and decreases its sense of
intensity and fun- both undesirable effects.

Third: The leader of the competition must place a
conspicuous emphasis on process over product. If winning is the
point, students will take on a "Just do what it takes" attitude. If
students are encouraged to value the process, they will feel
justified in staying focused on the learning out come and feel
assured that it is okay to put their attention into quality as the
primary goal.

2. Translation

Translation is the conversion of written text from one
language into another so that the new, translated text reflects the
content of the original text and corresponding cultural
perceptions and customs of the target audience. Translation
makes communication possible among people who read or write
different languages and have different cultural heritages.
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Translation is not the process of finding an equivalent word in
the target language for each word in the original document. That
is because there may be no equivalent words, or there may be
more than one equivalent word and the translator must examine
the context to choose the one that is best. Additionally, the ways
in which words are combined to create meaning vary from
language to language, and translating words in the order they
appear in the original text often will not make sense in another
language.

Translation can be viewed, according to Chabban 1984, as a
science, an art and a skill. It is a science in the sense that it
necessitates knowledge of the structure and make-up of the two
languages concerned. It is an art since it entails artfulness in
reconstructing the product into something presentable to the
reader who is not supposed to know the original. It is a skill
because it entails the ability to smooth over any difficulty in the
expression of the translation, and the ability to give a translation
of something that has no equal in the language of the translation.

As translation is regarded a communicative activity, it
involves communication between the teacher and the student.
Learners are encouraged “to discuss rights and wrongs as well as
problems related to the translation task” (Leonardi, 2009, p.145).
On the one hand, students are involved in a conversation on the
translation topic, which helps them strengthen their speaking
skills. On the other hand, students are requested to talk to both
the teacher and other learners, and through listening to both the
lecturer and the students improve their listening skills.

2.a. Significance of translation

Translation is necessary to communicate information to
those who need it, want it, or are entitled to it but do not
understand the language of the original document. Translation
plays an increasingly important role in and for society. It enables
people to correspond ideas and culture regardless of the
different tongues involved. Chabban (1984:5) views translation
as “a finicky job”; since it has not yet been reduced to strict
scientific rules, and it allows for the differences that are known
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to exist between different personalities. Translation is a heavily
subjective art especially when it deals with matters outside the
realm of science, which differs from that of art where almost
everything requires a different meaning.

According to Leonardi (2011), translation as a pedagogical
instrument can be successfully employed at any level of
proficiency, at school or university, as a valuable and creative
teaching aid to support, integrate and further strengthen the four
traditional language skills: reading, writing, speaking and
listening. One of the possible ways to integrate translation in
foreign language classes can be through the use of translation
activities.

Translation is sometimes referred to as the fifth language
skill alongside the other four basic skills of listening, speaking,
reading, writing: ‘Translation holds a special importance at an
intermediate and advanced level: in the advanced or final stage
of language teaching, translation from L1 to L2 and L2 to L1 is
recognized as the fifth skill and the most important social skill
since it promotes communication and understanding between
strangers (Ross 2000, 62).

Translation might provide a guided practice in reading.
Before starting translating a text it “should be read carefully and
analyzed in detail to determine the contents in terms of what,
how and why it is said” (Leonardi, 2009,p.143). Careful text
analysis improves students’ reading comprehension and
promotes vocabulary development. Translation can help
students improve their writing skills because it is a transfer of a
text from one language into another. Leonardi (2010) claims that
a good translation should flow naturally, re-create both the style
and the context of the original text, and follow target language
conventions.

And so, the benefits of translation activities include practice
of all language skills, i.e. reading, writing, speaking and listening.

In terms of communicative competence, accuracy, clarity and
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flexibility can be developed. Translation is a real-life, natural
activity which many learners use on a daily basis either formally
or informally. Translation is a common strategy used by many
learners even if teachers do not encourage it. Discussion of
differences and similarities between languages help students
understand problems caused by their native language.
Developing skills in translation is a natural and logical part of
improving language profi-
ciency(http://www.teachingenglish.org.uk/think/articles/transl

ation-activities-language-classroom, 2009).

The translation process, in a broader sense, is a series of
translating activities involving three phases: pre-translation,
translation, and post translation, according to Gouadec (2007:
12-3). Pre-translation includes anything that takes place up to
the moment the translator actually receives the material for
translation, and post-translation covers all activities that follow
the delivery of the translated material.

2.c. Translation problems

During the translation process, translators may encounter
many problems (phonological problems, lexical problems,
grammatical problems, and stylistic problems). According to
Ghazala (1995), these problems are due to either sound and lexis
(word) or grammar and style (1995) cited in AYADI (2010)

To El Zeini (1994), translation problems can be divided also
into linguistic problems and cultural problems: the linguistic
include grammatical differences, lexical ambiguity and meaning
ambiguity, whereas the cultural ones refer to different
situational features, different tone, mode or tenor of is course
(Baker 1996). These problems can also be categorized into six
main areas of difficulty in the process of translating from Arabic
into English and vice versa. These are: lexis, morphology, syntax,
textual differences, rhetorical differences, and pragmatic factors
(El Zeini 1994).
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Another level of linguistic difficulty in the work of
translation is what As-sayyd (1995) found when she conducted a
study to compare and assess some problems in translating the
fair names of Allah in the Holy Qur'an. She pointed out that one
of the major problems of translation is over-translation (when
the translation gives more information than what is contained in
the original), under-translation (when the translation gives less
information than what is contained in the original), and
untranslatability (when the translation fails to represent the
information contained in the original).

There are three types of barriers between an initial state
and a goal state which constitute a problem. The first of them is a
synthesis problem which concerns the means for the unknown
transformation.

However, according to Nord (1991), there are four
categories of translation problems: (a) pragmatic translation
problems which arise from the particular situation and represent
a specific contrast of SL vs. TL recipients, SL vs. TL medium, SL
vs. TL function etc. Those problems can be identified by the extra
textual factors of the text-analytical model, (b) cultural
translation problems are a result of the differences in culture e.g.
specific habits, expectations, norms and conventions concerning
verbal and other behaviour, (c) linguistic translation problems
which are connected with the structural differences between
languages in lexis, sentence structure and supra-segmental
features e.g. ‘false friends.’, (d) text-specific translation problems
are those which may appear in a particular text and cannot be
classified as pragmatic, cultural or linguistic ones.

Culture, constitutes another major problem that faces
translators. A bad model of translated pieces of literature may
give misconceptions about the original. That is why Fionty
(2001) thought that badly translated texts distort the original of
its tone and cultural references, while Zidan (1994) wondered
about the possible role of target culture content as a motivating
variable in enhancing or hindering the attainment of linguistic,
communicative and, more importantly, cultural objectives of EFL
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education. Hassan (1997) emphasized this notion when he
pointed out the importance of paying attention to the translation
of irony in the source language context. He clarified that this will
not only transfer the features of the language translated but also
its cultural characteristics. Abdellah (2003) explained that the
context can entirely change the meaning of a linguistic
expression and accordingly its translation if the translator did
not pay attention to the parallel linguistic, cultural and emotional
contexts.

The problem of most current translation teaching practices
in Egyptian universities, besides being a marginalized subject, is
that translation teachers start their classes where translation
processes end. Most teachers would ask the students to translate
a given passage at home and then discuss the selected
translations and criticize them linguistically, and the teacher
would finally choose what s/he believes to be the most
appropriate translation without referring to any theoretical
frame work or without even convincing students of his/ her
choice.

Shaheen (nd) comments on the state of translation teaching
in Arab universities saying (nd: 83): "translation teachers more
often do not devote much time to lexical features, reducing the
translation class to a mere dictation of drills of words and clichés.
Text-books are mere collections of texts selected from different
sources, i.e. newspapers, journals, books, etc. They are
sometimes prefaced by practical tips and pieces of advice to
students and prospective translators on how to translate.
Translation classes are reduced to the mere contrasting of
grammatical structures and lexis in two language systems. The
unit of translating is the word or the sentence. This has a
damaging effect on the students who may think that translating
is a word-for-word operation, where words and grammatical
structures can be substituted by others in a foreign language".

2.d. Translation requirements
Translation also requires some skills such as language
acquisition, text competence, research competence, cultural
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competence, transfer competence and abilities such as decision-
making, creativity, to give quick responses especially in the
simultaneous translation and to arrange the time of response
well. Translation actually consists of a set of activities and skills,
but the fact that the person wanting to participate in a
translation training program is inclined to translation will also
accelerate the process of acquiring the skills that will be
introduced in other sections. For example, translation has moved
to different areas especially due to the impact of the
developments in communication technology and current
conditions. Therefore it requires the ability of quickly choosing
among many alternatives and making decisions. What is
important for translators is not to know everything, but to know
how and where to find that information when needed, and
choose the most appropriate one (Pym: 2012, 9- 10). That
requires ‘the orientation reaction’ ability of the translator. This
kind of ability is one of perceptual motor skills and refers to the
ability of quickly choosing one from so many options. Likewise,
especially interpreters must be able to respond quickly in a short
time during the translation task.

As explained before, translation consists of many different
sub-skills. In the case of missing one of these skills, deficiencies
will occur in the translation process. However, learning of the
translation and acquiring skills will be much more efficient and
functional thanks to the motivation of the students, their
predisposition towards translation, their interest in translation,
conducted studies and exercises. In addition to the weak and
strong capabilities of the students, text analysis in the previously
acquired first language, text comprehension, understanding, and
the amount of experiences gained in written and oral expression
skills and a variety of other personal characteristics also take an
active role in applying translation skills in an effective way.
Students who are not open to social events before attending to
an undergraduate program, already accustomed to the system of
multiple choice questions undeveloped writing and speaking
skills, will not have acquired an adequate experience in the skills
required for translation and will exhibit a lower ability, also will
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give the false impression to instructors that s/he does not have
necessary translation capabilities.

Upon looking at the translation activity, it is observed that
there are different opinions on this issue. According to some,
translation necessitates having ability or a disposition. For
example, in order to make literary translations, one should have
a predisposition towards literature or be able to write as well as
the author himself. This kind of a suggestion is caused by the
characteristic of literary translation itself. According to Gile
(2009:9), literary translators must be able to understand both
the basic informational meaning of texts, and fine shades of
meaning as expressed by subtle choices of words and
expressions, as well as by their rhythm, music, and images- and
be highly aware of cultural facts, norms, trends and atmospheres.
However, according to Eruz, translation is a task that can be
handled by the translation competence. And translation
competence is acquired through education. In addition, any
translation task requires an intense mental effort (Eruz, 2008:
211). Translation competence can also be learned and taught and
it includes cultural competence, language acquisition, text
competence, expert knowledge, knowledge about translation,
translation-oriented information in a professional field and
research methods (Eruz, 2008: 219).

Before translating, a number of crucial factors ought to be
taken into account. The language level of the students, their
educational and cultural background, and interests. To Harmer
(2001), it is necessary to consider the four main elements of a
plan: (a) Activities (what students will be doing in the classroom,
the way they will be grouped, what kind of activity each of them
will solve), (b) Skills (what language skill the students will
develop), (c) Language (what elements of a language will be
practiced), (d) Content (lesson planners have to select content
which has a good chance of provoking interest and involvement).

2.e. Translation Phases:
Translation with which my study is concerned is the one in
the middle of the two phases, and which in turn is divided into
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three stages: 1.Pre-transfer, 2. Transfer, and 3. Post-transfer.
Each stage corresponds to what Jakobsen (2002) calls: 1. Pre-
drafting (start-up), 2. Drafting (writing phase), and 3. Post-
drafting (revision phase), respectively. The first stage refers to all
operations prior to the actual translating’, including preparation
of the material, pre-reading of the text, terminology searches to
obtain key words in the source text, etc. The second, 'transfer' or
‘drafting’, is the core activity of translation, shifting to another
language-culture combination. The third, revision phase, is
related to editing and corrections that are to be made to meet the
client's quality requirements.

2.f. Related Studies on Translation skills

Carreres’s (2006) conducted a questionnaire among 31
second and third year students of modern languages at the
University of Cambridge. All respondents agreed that translation
should be taught in a modern language degree, and most of them
believed that translation into the FL was a very useful language
learning device, especially when learning vocabulary. Half of the
students also considered that translation was among the most
effective methods to learn a language, though not all of them
found translation activities enjoyable or gratifying.

Liao’s study (2006) explored the role of translation in
Taiwanese EFL learners in terms of their learning beliefs about
using translation and their main learning strategies. Students
showed a medium to high level use of translation as a learning
strategy. They also reported that translation played a positive
role in their English learning experiences, but more proficient
learners tended to report negative beliefs about translation and
less use of translation, as compared with less proficient learners.

Kavaliauskiené and Kaminskiené (2007) also carried out a
survey of students’ perceptions of the amount of mother tongue
they needed and mental translation they used in learning English
for Specific Purposes (ESP). Their main findings suggested that
all learners seemed to rely on their mother tongue in learning
ESP, and that the amount of native language needed had a lot to
do with their proficiency level and linguistic situations.
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Rolin-lanziti and Varshney (2008)analyzed the functions
that beginner learners of French in an Australian university
attributed to their native language and found that it was
preferred to perform classroom management and that it had a
positive affective role, since it may alleviate classroom anxiety,
though they also found that translation was a de-motivating
factor for learners. Brooks-Lewis’ survey (2009), on its turn,
reports learners’ positive attitudes towards the use of their
native language in the FL classroom in Mexico. After the
completion of an EFL course, participants wrote their
perceptions and showed positive response to the inclusion of the
L1 because it had been beneficial to their foreign language
learning experience.

Ashouri and Fotovatnia (2010 )analyzed Iranian EFL
learners’ beliefs about translation and whether risk taking and
tolerance of ambiguity had any effect on learners’ beliefs about
translation. They concluded that only risk-taking affected
learners’ beliefs and those learners taking risks had negative
belief about translation.

Madkour (2016)investigated the effect of integrating
project-based teaching methodology into teaching machine
translation on students’ performance. Data was collected from
the graduate students in the College of Languages and
Translation, at Imam Muhammad Ibn Saud Islamic University,
Riyadh, Saudi Arabia. Quantitative data instruments included a
Likert scale questionnaire, students’ exam results, and students’
assignments. Qualitative data was gathered using two groups, of
20 students each, from the same research population to explore
the effectiveness of project-based teaching methodology. The
first group of participants was taught for one semester using
traditional teaching methods that depended on direct instruction
and memorization of information while the second group of
participants was involved in creative projects about various
topics on machine translation. Content analysis was conducted to
evaluate the participants’ projects. A comparison of the two
groups’ final exam results and assignments was made to provide
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statistical evidence regarding the impact of project-based
teaching approach on students’ performance. The discussions of
this research include topics on theories and systems of machine
translation, the concepts of localization and hybridization,
project-based teaching methodologies, and educational
technology. The recommendations emphasize the importance of
adopting brain-based strategies such as project-based techniques
in teaching machine translation, providing professional
development programs on using cognitive teaching approaches,
and equipping translation laboratories with most recent
technologies. The significance of this research derives from being
a contribution in three specific areas: integrating education
research into teaching machine translation to motivate students
to improve their performance; employing educational technology
to bridge the gap between theories and practice of machine
translation; providing an implementation of creative teaching in
machine translation through presenting students’ creative
projects. The integrative teaching model, which the researcher
presented in this research, is a new approach for solving
students’ problems in machine translation.

3. Problem of the study

To come to a closer identification of the problem, the
researchers conducted a pilot study based on EFL first year
students at the Faculty of Specific Education, Zagazig University
(n=20) ; it was carried out during the first semester in the
academic year 2017/2018. A questionnaire was designed in
order to gather information about the priorities of translation
skills required for first year students. The results of the
translation skills test revealed that the percentage of the
students’ responses to these skills was less than 50% . Table (1)
shows the percentage of the students’ responses to each
translation skills.

Table 1. Results of the pilot translation skills test

Translation skills Percentages
Reading Comprehension Skills 30%
Production Skills 25%
Researching Skills 23%
Analytical Skills 22%
28
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Based upon the pilot study results, it could be claimed that
the first year EFL students at the Faculty of Specific Education
lacked translation skills, and the current study was seen to
develop them through the use of competitive learning strategy.
Therefore, The study could be crystalized in the following main
question:

What is the impact of a competitive learning strategy on
developing EFL students' translation skills at the Faculty of Specific
Education?

The following sub-questions were, then, derived:

a. What are the necessary EFL translation skills required for
the first year students' translation skills?

b. To what extent do these students master these skills?

c. How far is using a competitive learning strategy effective
in developing EFL students' translation skills at the Faculty
of Specific Education?

4. Hypotheses of the study:

The research hypotheses have been formulated as follows:

1. There would not be a statistically significant difference
between the mean scores of the control group and those
of the experimental one on translation skills pretest as a
whole and its dimensions.

2. There would be a statistically significant difference
between the mean scores of the control group and those
of the experimental group on translation skills posttest as
a whole and its dimensions, in favor of the experimental
group.

3. There would be a statistically significant difference
between the mean scores of the experimental group on
translation skills pre and posttests as a whole and their
dimensions, in favor of the posttest.

4. Competitive learning strategy is effective in developing
translation skills among the first year EFL students.
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5. Method

To fulfill the objectives of this study, competitive learning
strategy was used to determine its impact on developing the first
year EFL students at the Faculty of Specific Education, Zagazig
University. The participants (n=80) were divided into two
groups: the experimental group (n=40), and the control group
(n=40). The researchers used developed a translation skills
questionnaire in order to determine the most important
translation skills suitable for the participants concerned. It
consisted of four major skills (Reading comprehension skills,
researching skills, analytical skills and production skills) and
each skill consisted of some sub-skills. Three degrees of
importance on each item were: very important, important, and
unimportant. Having approved the questionnaire, an EFL
translation skills test was developed of four parts. It was
validated by a specialist jury, and then piloted. The test was pre-
administered to make sure that the students of the experimental
and the control groups were at the same level before the
experimentation. A competitive-learning strategy was developed
and used in teaching translation to the experimental group while
the control group received the regular way of teaching. The
strategy was provided in twelve sessions. Each session took 90
minutes, and the activities used in each session were varied and
different aiming at developing the participants’ translation skills.
The strategy proposed took 10 weeks, then the post-test was
administered at the end of the semester.

6. Results

In order to test the hypotheses of the study, data collected
from pre and post testing were treated statistically using means,
standard deviations, t-values and effect sizes. The results
obtained are shown below.
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Table 2. Means, Standard Deviations and t-values of the mean
scores of the control group and those of the experimental one on
translation skills pretest

Trasnlfilla;;lon Groups N M SD df t Sig.
RDCOMP Control 40 6.60 1.98 78 | -1.18 0.241
Skills Pre Exp. 40 | 7.15 2.17 ) Not sig.

PRDCT Skills Control 40 | 6.97 2.25 78 | -0.36 0.717

Pre Exp. 40 7.15 2.032 ) Not sig.
Control 40 | 13.57 3.24 0.293

Total Pretest Exp. 20 | 1430 | 2.87 | ‘2 | 106 | Notsig.
RSRCH Skills Control 40 | 7.125 2.10 78 | -0.66 0.513

Pre Exp. 40 7.45 2.31 ) Not sig.
ANLTC SKkills Control 40 7.27 1.81 78 | -0.59 0.560

Pre Exp. 40 7.52 1.99 ) Not sig.
Control 40 | 14.40 243 0.389

Total Pretest Exp. 20 | 1497 | 341 | '8 | 87 | Notsig.

Note: RDCOMP = Reading Comprehension, PRDCT = Production,
RSRCH = Researching, ANLTC = Analytical

As shown in Table 2, the results of t-test comparing the
control group and the experimental one on translation skills
pretest show that there is no significant differences between the
mean scores of both groups on that test as a whole and its
dimensions. This result supports the first hypothesis that states
that “There would not be a statistically significant difference
between the mean scores of the control group and those of the
experimental one on translation skills pretest as a whole and its
dimensions”. This result is represented graphically in Figure 1.

Figure 1. Comparison of t-values of the mean scores of the control
group and those of the experimental one on translation skills
pretest

control
control
control
control
control
control

experimental
experimental
experimental
experimental
experimental
experimental

RDCOMP Skills | PRDCT Skills | TOTAL | RSRCH Skills ANLTC Skills TOTAL

31
Journal of Research in Curriculum, Instruction and Educational Technology




JRCIET Vol. 3, No. 1 January 2013

As shown in Table 3, the results of t-test comparing the
control group and the experimental one on translation skills
posttest show that there is a statistical difference between the
mean scores of the two groups in favor of the experimental
group. Though the effect sizes of the intervention is moderate in
the dimension of the translation skills test, it is high in the test as
a whole. With that, this result supports the second hypothesis
that states: “There would be a statistically significant difference
between the mean scores of the control group and those of the
experimental group on translation skills posttest as a whole and
its dimensions, in favor of the experimental group”. Figure 2
displays the results of Table 3 graphically.

Table 3. Means, Standard Deviations, t-values and Effect size of the
mean scores of the control group and those of the experimental
group on translation skills posttest

Translation :
Skills Group | N M SD df t Sig. ES
RDCOMP | Control 40 | 12.02 | 3.754 0.659

Skills Post | pyp. | 40 | 20.00 | 1.660 | 78 | -12.28 | 0:000 | mdrte

sig.
Control | 40 13.22 411
PRDCT
. 1.31 0.675
Skills Post Exp. 40 | 20.05 78 | -9.99 O.S(ilgO mdrt
7.19
Total Control | 40 | 25.25 0.000 | 0.668
Posttest 108 | /8 |-1253 | mdrt
Exp. | 40 | 40.05 | &
3.08
Control | 40 15.02
RSRCH 78 | -12.05 0.(_)00 0.651

Skills Post Exp. 40 | 2155 1.51 sig. mdrt

3.08

Control | 40 15.52
ANLTC 78 | -10.65 0.(_)00 0.592

Skills Post Exp. 40 | 21.30 1.50 sig. mdrt

Control | 40 | 30.55 | 392
Total 0.000 | 0.794

78 | -17.36 .
Posttest Exp. | 40 | 42.85 | 2.18 sig. | high

Note: RDCOMP = Reading Comprehension, PRDCT = Production,
RSRCH = Researching, ANLTC = Analytical, mdrt = moderate
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Figure 2. Comparison of t-values of the mean scores of the control
group and those of the experimental group on translation skills
posttest

control
control
control
control
control
control

experimental
experimental
experimental
experimental
experimental
experimental

RDCOMP | PRDCT TOTAL RSRCH ANLTC TOTAL
Skills Skills Skills Skills

As indicated in Table 4, the results of t-test reveal that there
is a statistical difference between the mean scores of the control
group and those of the experimental group on translation skills
pre and posttests in favor of the posttest. This result supports the
third hypothesis that states: “There would be a statistically
significant difference between the mean scores of the
experimental group on translation skills pre and posttests as a
whole and their dimensions, in favor of the posttest”. It is also
observed that the effect sizes of the intervention revealed -
concerning the translation skills test as a whole as well as its
dimensions - are high. Figure 3 represents the results
graphically.
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Table 4. Means, Standard Deviations, t-values, and Effect size of the
mean scores of the experimental group on translation skills pre and

posttests
Trasnlfilﬁ;lon Measures| N | Mean SD df t Sig. ES
2.18
RDcoMp | FPre |40 715 39 | .57 07| 0-000 | 0.988
Skills Post 40 20 1.66 ' sig. High
132
Pre 40 | 7.15
PRDCT kills Sag| 39 |69.59 | 0900 | 0.992
Post | 40 | 20.05 | & g
1.98
Pre | 40 | 14.30 0.000 | 0.994
Total 232 39 |-82.63 : High
Post | 40 | 40 . SIg: 18
1352
RSRCH Pre | 40| 745 39 | .69.83 | 0-000 | 0.992
Skills Post | 40 | 2155 | 199 . sig. | High
1.51
ANLTC Pre | 40 7.52 39 | 79.3g | 0:000 | 0.993
Skills Post 40 | 21.30 3.42 sig. High
3.42
Pre 40 | 14.97 0.000 | 0.994
Total >1g| 39 |-86.40 | Uy Hioh
Post | 40 | 42.85 | & 8

Figure 3. Comparison of t-values of the mean scores of the
experimental group on translation skills pre and posttests

45

Pre |Post Pre |Post Pre |Post Pre |Post Pre |Post Pre |Post

RDCOMP | PRDCT | TOTAL | RSRCH | ANLTC | TOTAL
Skills Skills Skills Skills
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7. Discussion

It was hypothesized that using competitive learning would
improve the translation skills (comprehension, production,
researching and analytical) of English major students in the
Faculty of Specific Education. And the results obtained showed
that the hypotheses of the study have been verified. The
researchers believe that there are more than one explanation
standing behind the development happened. One reason for this
may be due to a psychological aspect that is the rewards
provided to students might have motivated them to perform
better. Besides, when applying the competitive learning strategy,
they were divided into groups but bearing in mind that even if
they were in groups, they would be assessed on the basis of their
individual efforts and outcomes. This means that each student
was only responsible for his/her own activities and assignments
with the encouragement of the instructor(s) to do the best
competing against each other. Being "the best" required the
students to be both quicker and more accurate in comparison
with their classmates. Students who performed the activities or
tasks successfully were promised to be more estimated. Since
they all had the same chance of winning. The motivation imposed
by the instructor(s) for competition seems to have its valuable
effect in their performance. This view is supported by many
researchers (e.g., Butler and Kedar ,1990 ; Chan & Lam, 2008
Clinkenbeard ,1989; Coronado, 2012; Davis and Rim, 1985; Fluop
,2002; Hosseini, 2012; Shindler, 2009 ; Shwalb & Nakazawa,
1995; Yu, 2003).

A second possible explanation of the results may be
attributed to a cognitive aspect in that translation skills were
divided into four basic skills: comprehension, production,
researching, and analytical skills. Through comprehension,
students were able to (a) read for gist, and main ideas, (b)
identify the meaning of new words and expressions using one or
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more of the structural analysis clues: prefixes, suffixes, roots,
word order, punctuation, and sentence patterns, (c) identify the
meaning of new words and expressions using one or more of the
contextual analysis devices: synonymous, antonyms, examples,
and (d) identify the style of the writer: literary, scientific,
technical, informative, persuasive, and argumentative. Through
production, students were able to (a) pinpoint elements useful
for discrimination of the content to be expressed from similar
contents, (b) pinpoint redundant elements: choice of words
(lexicalization) and attention to their cohesion, and (c) choose
the appropriate grammatical structure/s including linear order
of words, part of speech, sentence complexity, prepositions and
other function words. Through researching, students were able
to (a) use bilingual dictionaries for looking up meaning of new
words, (b) use related encyclopedias and glossary lists for
specialized terms, and (c) use the internet for researching
purposes. Through analysis, students were able to (a) identify
the" best” meaning that fits into the context, (b) identify the
structure in the target language that "best" represents the
original, and (c) identify transitions between ideas and the "best"
cohesive devices in the target language that represent the
original.

A further explanation can be due to a procedural aspect in
that using competitive learning might have created a sense of
external urgency. This view supported the idea of Johnson and
Johnson (2006) that states that competition brings a variable
into the equation that shifts the participants’ attention from the
task itself to attention to the cost of their performance in the
task. This means that competition generated interest and
excitement in tasks. When between groups, cooperation
increased as students were unified in working towards a
common goal. Besides, it reduced the disruptive behaviors and
increased positive behavior because this may help them to be
well-prepared for competition in their lives. This explanation
goes with the view of Good and Braphy (2008) who illustrated
the merits of competitive learning in the classroom and the view
of Dettemer (2004) who affirmed that "learning by losing" was a

36
Journal of Research in Curriculum, Instruction and Educational Technology




JRCIET Vol. 3, No. 1 January 2013

valuable process for students preparing for professions where
working under pressure was necessary.

8. Conclusion and recommendations

Based on the results of the current study, it can be
concluded that competitive learning is a successful teaching
strategy in EFL teaching and learning process in general and in
teaching translation skills in particular. It is, therefore,
recommended that while satisfying the attempts to improve and
develop appropriate classroom interactions, competitive
strategy should be adequately employed in translation courses at
the university level. Also, EFL school teachers and learners are
recommended to have training in competitive learning strategy
in order for teachers to know how to function that strategy in
their English classes, and for students to acquire the competition
skills as long as their learning process extends.
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