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SUMMARY 

The Title: perceptions of female teachers and female teachers of the features of 

science teacher in the light of the overall quality standards.  

     The Current research is trying to stand on the need to subject the Saudi teachers’ 

performance including science teachers and students-future teachers for the overall 

quality standards. So we can formulate the current research problem in two basic 

questions: (1) what are the perceptions of female teachers and female future teachers 

of the characteristics of science teachers in the light of the overall quality standards?  

(2) Are there a significant statistical differences at the level (α = 0.05) between the 

perceptions of female teachers and future-female teachers of the characteristics of 

science teachers in the light of the overall quality standards due to a variable to 

experience? Therefore the researcher has formulated two possibilities that were 

discussed in order to achieve the main objective of the research ,and also the 

researcher has used a statistical tool for research which is an questionnaire, prepared 

by the researcher, included the preparation of a set of features, which together 

constitutes the characteristics of quality which supposed to be owned by the teacher. 

These features were divided into a 4
th

 –dimension articles, next that survey was 

distributed on a number of juries to measure the correctness, as well as it has been 

applied on a sample of research community as an exploratory sample to measure its 

stability, afterwards it has been  distributed on the members of the research sample 
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(172) of female science teachers in Mecca in all stages of the public education and 

also included a series of practical education female students enrolled in the College of  

Teachers' preparing in Mecca with (54)of female students. The researcher has used 

the following statistical methods (arithmetic averages and standard deviations) to 

answer the first question, as she has used the (T) test to answer the second question 

for the one sample. Here the researcher has made an analyze for the information and 

draw the following conclusions:  

(1) The results in general revealed that there is a high degree of compatibility 

between the perceptions of female teachers and female-future teachers of the 

characteristics of quality in the Science teachers. In spite of this general 

agreement and harmony, there were some differences in the degree of 

perception of some practices and features contributing in the overall quality 

standards in science education for the female teachers. 

(2) The results of the study showed the importance of the qualitative impact of the 

class interactions between the female teachers and their students as an 

essential matter for the quality of science teachers, where that had occupied 

the first rank among the dimensions of the study.  

(3) the results of the study showed that there was a difference between the 

perceptions of female teachers and female future-teachers revolves around the 

need to deal with students equally and to build confidence bridges with all 

pupils because the all pupils are all equal before the teacher, and that the bias 

to some of the pupils negatively affects the educational effectiveness for the 

other pupils.  

(4) the results of the study have showed that the educational activities took second 

place to perceptions of teachers and students to the characteristics of quality 

teachers in science teacher, and occupies after the management ranks the 3rd 

and the 4th place was to the teacher’s personal characteristics.  

(5) The results of the study showed statistically significant differences at the level 

(α = 0.05) to the experience variable (only at 1-5 years of experience), and in 

terms of the difference ,in general, this study agrees with the studies that have 

tried to discover the perceptions or the views of teachers and students-teachers 

for the quality education.  

(6) The results of the study showed that in the experience variable relations, there 

were no statistically significant differences with more years of experience to 

the teachers (more than five years).  
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(7) The results of the study showed that there were statistically significant 

differences at the level of significance indication(α = 0.05) in favor of the 

teachers at testing the differences of the total direction between the 

perceptions of female teachers and female future-teachers for all areas of 

study, which reflect the characteristics of teacher quality in science according 

to changeable variable experience. In the light of the results of the research, 

the researcher recommended with the following:- 

 The supervisors and trainers must understand the perceptions of the 

trainees in the field, or from the field for the good preparation for the 

preparation& training program. Identifying the previous experiences and 

perceptions of female teachers about the quality of education before 

enrolling in the preparation programs, helps professors in the universities 

to be aware of their students’ perceptions about the quality of science 

education.  

 Performing a continuous evaluation process for the female future-teachers’ 

perceptions (pre-service), and to get acquainted with the difficulties 

affecting the building or the change of these perceptions whenever the 

progress of those students in the school years.  

 Provision of the educational resources and tools, and the modern 

technological devices that facilitate the science teacher professional 

performance to ensure product quality education.  

 There is a need to coordinate efforts and their concerns for the continuing 

professional development of the teacher accordance with the criteria.  

 Recruitment of all types of available incentives materially and morally, and 

subduing all the available capabilities and the facilities to raise the female 

teachers motivation. 

 The awareness that not only with the standards, the educational process 

improves , but rather with the Provision of requirements that facilitate its 

application through the training of qualified teachers able to meet the 

demands of the 21
st
  century, and have the personal skills and appropriate 

educational, and technological requirements.  

 


